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Introduction

There Is No Perfect Parent
The children are finally asleep, and the house has 
become quiet enough for you to hear your own thoughts. 
There are still dishes in the kitchen. A school message 
needs answering. Somewhere on the floor is the sock 
everybody was looking for that morning. Yet the thing 
you keep returning to is a conversation you wish had 
gone differently. You were tired. Your child was upset. 
You wanted to help, but you spoke too quickly, and now 
you wonder whether they went to bed believing you 
understood them.

Perhaps that scene is familiar. Perhaps your difficult 
moment comes in the car, outside the school gate or 
while a teenager stands in a doorway insisting that you 
never listen. Parenting can leave you carrying questions 
long after the noise has stopped. Am I being too strict? 
Have I given too much freedom? Why can I manage so 
many other responsibilities and still feel uncertain about 
what this child needs from me?

These questions deserve more than a quick reassurance. 
They deserve thought, because the people we are raising 
matter. But we also need to ask them without treating 
every imperfect moment as evidence that we have failed. 
You can care deeply about your child and still need help 
with your response. You can be grateful for your family 
and admit that the work is tiring. Honest recognition 
gives us somewhere useful to begin.
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This book is written for parents and carers who want to 
raise children with love and wisdom in the middle of 
ordinary life. Some readers are sharing the responsibility 
with a partner. Some are doing much of it alone. Others 
are grandparents, adoptive parents, foster carers or 
relatives whose lives have changed because a child needs 
them. Your circumstances may differ, but the central 
responsibility is familiar: a growing person depends on 
you for care, protection and guidance, while you are still 
learning how to give all three well.

Psalm 127:3 describes children as a gift from the Lord. It 
is a beautiful truth to remember when a baby is sleeping 
peacefully. It is a more searching truth when a child is 
arguing, struggling at school or asking a question you 
don't know how to answer. The child remains precious in 
those moments. Their worth has not changed because 
caring for them has become difficult. Receiving that truth 
can help us approach the responsibility with gratitude 
rather than resentment.

Being entrusted with a child does not mean owning their 
future. Parents can guide, teach and create 
opportunities, but a child has a personality, interests and 
choices that will gradually become their own. You may 
discover that your daughter does not enjoy the activity 
you loved. Your son may need more time with a task you 
expected him to find easy. The child who resembles you 
most may think very differently from you. Our task is to 
know the person we have been given and help that 
person grow.
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Many of us bring hopes into parenting before we 
recognise the fears beneath them. We want our children 
to be safe because we know how painful the world can 
be. We want them to succeed because we remember 
opportunities we never had. We want them to respect us 
because disrespect feels frightening or shameful. These 
desires are understandable. They need examining, 
however, so that a child does not become responsible for 
repairing an adult's disappointments.

A parent who grew up with very little may find it hard to 
refuse another purchase. A parent who was frequently 
criticised may avoid correction altogether. Someone 
raised in an unpredictable home may become anxious 
when a routine changes. We do not have to condemn our 
upbringing or pretend that everything in it was harmful. 
We can honour what was good and still recognise what 
should not continue. Parenting gives us reasons to grow 
in places we might otherwise leave untouched.

Christian faith belongs in that growth. James 1:5 invites 
people who lack wisdom to ask God for it. There is 
humility in that invitation. We are allowed to 
acknowledge that we don't know. A parent can pray, read 
Scripture, listen to sound advice and learn a practical 
skill without feeling that one activity cancels out another. 
Sometimes an answer to prayer involves the courage to 
ask a teacher for a meeting or to admit to someone 
trustworthy that home has become difficult.
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Throughout this book, biblical lessons will be discussed 
alongside the situations families actually face. Scripture 
helps us consider the purpose of our authority, the 
quality of our love and the example we give. It should 
never become a weapon for silencing a child or 
protecting an adult from accountability. When we teach 
honesty, we must be willing to tell the truth about our 
own conduct. When we teach kindness, our children need 
to experience kindness from us as well as hear about it.

There will be times when guidance includes a firm 
decision your child dislikes. A young child cannot carry 
the responsibility for keeping themselves safe. An older 
child still needs boundaries appropriate to their age and 
circumstances. Love gives us reasons to hold those 
boundaries. It also gives us reasons to explain them, 
review them and notice when our delivery has become 
needlessly harsh. The work requires judgement, rather 
than a choice between always giving in and always 
winning.

You may be reading with regret about things that have 
already happened. Regret becomes useful when it leads 
to responsibility. If you shouted, acknowledge the 
shouting. If you dismissed a concern, return to it and 
listen. A simple apology can begin a different 
conversation: "I was upset, but I should not have spoken 
to you like that. I want to understand what happened." A 
child may need time before they trust a change. 
Repeated care gives the apology substance.
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Repair does not mean asking a child to comfort you about 
your mistakes. It means accepting your part and 
changing what you can. If a harmful pattern keeps 
returning, seek help with it. No parent needs to prove 
strength by struggling alone until everybody in the home 
is exhausted. Practical support, appropriate professional 
advice and trustworthy relationships can help a family 
make changes that good intentions have not managed on 
their own.

The chapters that follow begin with knowing your child 
and giving love a dependable structure. From there, we 
will consider listening, discipline, emotional strength, 
school, friendships, digital life and faith. We will also look 
at changing family circumstances and the gradual work 
of preparing children to carry responsibility beyond our 
care.

You do not need to reorganise your whole home after 
reading a chapter. Begin with something you can 
practise. You might change the way you greet your child 
after school, make one confusing expectation clearer or 
return to a conversation you have been avoiding. Allow 
yourself time to notice what happens. A book becomes 
helpful when its words lead to thoughtful action in a real 
household.

Our hope for you is that these pages offer both 
encouragement and honest challenge. Bring your 
questions to God, make room to learn and allow what you 
discover to shape the way you care for your child. Your 
child will keep growing, and you will keep learning. We 
begin by paying closer attention to the person in front of 
us, because wise guidance needs that person to be 
known.
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Chapter 1

See the Child in Front of You
Imagine a parent getting two children ready for a family 
gathering. One child has changed clothes, found their 
shoes and is asking whether a cousin will be there. The 
other is still sitting on the bed, worried about the noise 
and all the people who will want a greeting. The parent is 
already late. Before long, an anxious child hears, "Why 
can't you just get ready like your sister?" What began as 
a practical difficulty has become a judgement about who 
the child is.

The parent may love both children deeply. Their 
frustration is understandable. Yet the comparison has 
missed something important: the same event can mean 
different things to two children in the same home. One is 
looking forward to it. The other needs help preparing for 
it. A response that makes sense to the first may be 
unhelpful to the second.

Knowing your child involves noticing these differences 
without immediately deciding that one is a fault. You still 
need to leave the house. You can still expect reasonable 
cooperation. But you will offer better guidance if you 
understand what the child is finding difficult. Perhaps 
they need to know who will be there, where they can take 
a quiet break or that nobody will force them into a hug. 
Knowing more changes how you help.
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Make room for the person they are

Parents usually have some picture of family life before 
the children arrive. We imagine shared interests, certain 
achievements or a particular kind of closeness. 
Sometimes that picture grows out of our own childhood. 
Sometimes it comes from the families we admire. There 
is nothing wrong with having hopes. Problems arise 
when the real child is repeatedly measured against an 
imagined one.

A quiet child may spend years being told to be more 
outgoing. An energetic child may hear that they are 
always too much. A child who enjoys drawing may feel 
that only academic success earns enthusiasm at home. 
Over time, a parent can become so occupied with 
improving a child that they rarely show delight in 
knowing them. The child receives plenty of attention, but 
much of it concerns what needs changing.

Consider what happens when someone takes an interest 
in a subject you love. You become more willing to explain 
it because their attention tells you your experience 
matters. Children need that interest too. You don't have 
to become an expert in their hobby. You can ask what 
they enjoy about it, watch what they have made or let 
them explain the part you don't understand. Your 
willingness to learn gives the relationship somewhere to 
grow.

Acceptance does not require approving every choice. You 
can appreciate a child's determination while teaching 
them how to disagree respectfully. You can enjoy their 
humour while correcting a joke that hurts someone. The 
distinction helps us address conduct without making the 
child feel that their whole personality is unwelcome. A 
child has more room to learn when correction is specific.
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Genesis 1:26 and 27 presents human beings as made in 
God's image. For Christian parents, that belief should 
shape the way we treat a child before their abilities, 
achievements or behaviour enter the discussion. Their 
dignity is already there. It does not wait for a good report 
from school. We have a responsibility to guide them in 
ways that recognise the worth of the person receiving 
our guidance.

That responsibility becomes especially clear in Mark 
10:13 to 16. When people brought children to Jesus, the 
disciples rebuked those bringing them. Jesus objected 
and welcomed the children. He took them in His arms 
and blessed them. The passage concerns more than 
parenting, but His treatment of children gives us 
something to consider: people whom adults were turning 
away received His attention and welcome.

In our homes, welcome is expressed through ordinary 
conduct. A child may want to show you a drawing while 
you are answering a message. You cannot abandon every 
task immediately. You can, however, make a realistic 
promise and keep it: "Give me a few minutes to finish 
this, then I want to see it." Looking properly when you 
return matters more than praising a picture you haven't 
really seen.

Look more carefully before deciding what behaviour 
means

Behaviour is easier to judge than to understand. We can 
see the shoes that have not been put on. We cannot 
immediately see whether a child has forgotten the 
instruction, become distracted, found the shoes 
uncomfortable or decided to ignore us. If we settle on an 
explanation too quickly, we may spend the morning 
correcting the wrong problem.
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Picture a child who repeatedly fails to bring a reading 
book home. The parent assumes carelessness and gives a 
stern talk about responsibility. The following week it 
happens again. After a quieter conversation, the parent 
discovers that the child is embarrassed about reading 
aloud and has been leaving the book at school to avoid 
another difficult evening. The missing book still needs 
addressing, but the child also needs help with the 
struggle they were trying to hide.

Another child may understand a request to tidy their 
room but not know where to begin. "Do your room" 
leaves them facing clothes, toys and schoolwork all at 
once. Helping them choose a starting point gives the 
instruction a practical shape. You might begin with 
clothes in the basket, work alongside them briefly and 
then let them finish an achievable part. Responsibility 
grows through opportunities to practise it with 
appropriate support.

These examples do not mean every difficulty has a hidden 
explanation or that children never choose to disobey. 
They mean we should be careful about treating our first 
assumption as the whole truth. Understanding a difficulty 
can help us decide whether the next step should be 
clearer instruction, practical support, correction or 
advice from someone who knows the child in another 
setting.

If someone is being hurt, stop the harm first. A child who 
hits a sibling needs a clear response that protects the 
other child. Once the immediate situation is safe, you can 
find out what happened and help both children deal with 
it. Interest in the reason for a behaviour should lead to a 
wiser response, while everyone involved continues to 
receive protection.



10

Some children need more time, clearer language or 
different ways of communicating. A child with a disability 
or additional needs may require adjustments to an 
expectation that another child can meet easily. Needing 
support is not a moral failure. Where you are unsure 
what the child can reasonably manage, talk with the 
people supporting their development rather than 
repeatedly testing them against an expectation they 
cannot yet meet.

You know your child through daily life, but other people 
may notice something you haven't seen. A teacher may 
describe a difficulty that is less obvious at home. A child 
may explain that a particular friendship has changed. 
Taking these observations seriously does not diminish 
your knowledge. It adds information that can help you 
care for them more effectively.

Leave comparison out of the conversation

Parents often compare children because they hope a 
good example will motivate them. "Your brother 
managed it at your age" can sound like a straightforward 
encouragement to an adult. To the child, it may sound as 
though the person they are is disappointing. The 
practical issue becomes harder to discuss because it now 
carries a question about belonging.

Siblings can also become trapped in the roles adults give 
them. One is known as the clever child. Another is the 
difficult one. A third is dependable and therefore receives 
more responsibility. These descriptions can settle into 
family conversation until nobody notices how narrow 
they have become. The dependable child may need help 
but feel reluctant to ask. The child labelled difficult may 
make a good choice that nobody expects or 
acknowledges.
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Give children room to surprise you. When a child usually 
struggles to share and then offers a turn willingly, notice 
that choice. When a child who achieves easily finds 
something difficult, let them struggle without questioning 
their identity. A family can celebrate ability while making 
it clear that love and belonging are secure when 
performance changes.

Fairness sometimes requires different support. One child 
may need help preparing for a busy event; another may 
be comfortable going straight in. One may work 
independently on a task; another may need it broken into 
smaller steps. You can explain the difference without 
discussing private information: "You both matter. I'm 
helping each of you with what you need." Make sure the 
child who appears to cope well still receives attention 
and opportunities to speak.

The standard can remain clear while the support 
changes. We want children to treat people kindly, tell the 
truth and take responsibility appropriate to their 
circumstances. Progress towards those expectations will 
not look identical. Compare a child with their own earlier 
efforts, and you will have more useful things to discuss 
than where they stand beside someone else.

Notice who they are becoming

Knowing a child is an ongoing responsibility because 
childhood keeps moving. The friend who mattered most 
last year may no longer be close. An activity they once 
loved may have become a source of pressure. A child who 
used to accept your help without question may now want 
to try things alone. Our picture of them needs updating 
as their experience changes.
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Sometimes we miss these changes because family 
conversation has become mostly administrative. Have 
you eaten? Where is your bag? Is the homework finished? 
All these questions have a place. They do not tell us 
much about the child's inner life. Make room for a 
different kind of conversation, perhaps while you prepare 
food together or walk somewhere without rushing.

You could ask what made them laugh that day, or what 
they wish had gone differently. Follow the answer rather 
than moving immediately to the next question. If they 
describe something you consider small, remember that it 
may occupy a large part of their world. Being left out of a 
game or misunderstood by a friend can feel deeply 
important to the child experiencing it.

Every conversation does not need to become a lesson. 
Sometimes a child needs you to enjoy their story. 
Sometimes they want company while they think. If you 
routinely turn a disclosure into a lecture, consider 
whether the child has started sharing less because of the 
response they expect. You can make space by asking, 
"Would you like help with that, or do you want me to 
listen for a while?"

A child should also know that their dignity follows them 
outside the home. Avoid turning their fears, mistakes or 
private struggles into entertaining stories for relatives or 
a church group. Before sharing something, think about 
how it would feel if the child were listening. Older 
children can often tell you what they are comfortable 
having others know. Respecting that conversation helps 
them understand that honesty with you will be handled 
with care.
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When behaviour embarrasses you in public, your 
response needs particular attention. You may need to 
leave a gathering or stop something firmly. There is no 
need to give the whole room a speech proving that you 
are in charge. If correction can wait until you have 
privacy, use that privacy. The audience will leave; you 
and your child still have a relationship to care for.

Turn attention into something useful

Choose one recurring difficulty and observe it more 
carefully over the coming week. You might notice that 
leaving the house becomes harder when several 
instructions arrive at once, or that a child settles more 
easily after a quiet period following school. You are 
looking for information you can use, rather than 
collecting evidence against them. Continue to intervene 
where care or safety requires it.

Then make one reasonable adjustment. Prepare what you 
can the evening before. Give a clearer first step. Allow 
time for a question. If a concern persists or the child's 
usual behaviour changes in a way that troubles you, 
speak with an appropriate teacher, health professional or 
family support service. You do not have to work out every 
cause alone before asking for help.

It can also be useful to notice how often you speak about 
something going well. If your child mainly hears from you 
when something needs correcting, look for a truthful 
observation you can offer today. "You made room for 
your brother to join in" tells them what you saw. Specific 
appreciation helps a child recognise a good choice 
without making them responsible for maintaining a 
perfect image.
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As you consider this chapter, ask yourself what you most 
enjoy about your child and what you find hardest to 
understand. Then consider whether the difficulty has 
become the main way you describe them. There may be a 
comparison you need to stop using or an old label you 
need to retire. Those changes begin with you, and they 
can make space for a more accurate relationship.

Seeing your child well does not guarantee an easy home 
or remove every disagreement. It gives you a better 
starting point for the decisions that remain yours to 
make. You are guiding someone you have taken time to 
know. The next responsibility is to give that relationship 
a steady structure, so that your child can experience both 
your care and the guidance that care requires.
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Chapter 2

Love Needs Structure
It is nearly bedtime, and the tablet should already have 
been put away. You have asked twice. Your child wants 
to finish something, and you want a few quiet minutes 
after a long day. You agree to a little longer. When that 
time has passed, there is another request. Eventually you 
take the device, your child protests and the evening ends 
with more anger than either of you expected. Tomorrow, 
the same conversation may begin again.

Many parents recognise that kind of evening. The 
difficulty is not simply that a child wants something. It is 
that the expectation has become unclear and the adult is 
trying to establish it while everybody is tired. Love is 
present, but the household needs a more dependable 
arrangement. A boundary discussed in a calmer moment 
gives both of you something clearer to return to.

Structure is the practical shape of your guidance. It 
includes what happens at different times, what conduct is 
acceptable and what responsibility each person carries. 
It should help a child understand life in the home without 
constantly guessing what the adults mean. You do not 
need a rule for every irritation. You need enough clarity 
around the things that matter, and a reasonable way to 
follow through.
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Explain what the boundary is protecting

A useful boundary has a purpose you can explain. 
Bedtime protects rest. A rule about how people speak 
protects the dignity of everyone in the home. Putting 
school things in a regular place helps the morning run 
more smoothly. When you can name the purpose, you are 
better able to decide whether the rule is reasonable and 
how it should change as the child grows.

Children will not always agree with your explanation. 
That does not make explaining pointless. You are helping 
them understand the thinking behind your decision. A 
young child may need a short sentence and a repeated 
routine. An older child may be able to discuss the 
difficulty and suggest a workable arrangement. Take 
their contribution seriously while accepting the 
responsibility that belongs to you.

Return to the tablet at bedtime. In a calm conversation, 
you might agree that recreational use finishes before the 
evening routine begins and that the device has a 
particular place to charge. You can give notice as that 
time approaches, then help the child put it away. If a 
device also supports communication or another essential 
need, that use requires a different arrangement. The aim 
is to protect a sensible routine, not remove something 
the child needs to function.

The child's disappointment can receive attention while 
the boundary remains in place. "You wanted more time, 
and I understand that. We're putting it away now. I can 
sit with you while you settle." You have acknowledged 
what the child wanted, stated the decision and offered 
appropriate support. There is no need to persuade them 
to enjoy the decision before you carry it through.
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Take care, however, not to assume that every protest 
means the same thing. A child asking for another video is 
different from a child saying that the school task they 
must complete is on the device. A frightened child 
resisting bedtime may need you to hear a worry rather 
than repeat an instruction. Clear guidance includes 
enough attention to recognise when new information 
should change your response.

Keep the important expectations manageable

A household can become tiring when almost every 
interaction contains a correction. Sit properly. Speak 
differently. Stop touching that. Hurry up. Put it down. 
After a while, the child's day feels like a long series of 
mistakes, and the parent feels as though nobody listens. 
Before increasing the number of rules, consider whether 
the family needs fewer expectations expressed more 
clearly.

Choose the principles you genuinely want to uphold. 
Treating people with care is one. Telling the truth is 
another. Taking suitable responsibility for belongings 
and shared spaces may also matter in your home. Each 
principle can support practical expectations without 
becoming a complicated code of conduct. "We keep the 
doorway clear so people can pass safely" is easier to 
understand than an angry accusation about the state of 
the house.

An instruction should give a child enough information to 
act. "Be responsible" may communicate your wish 
without teaching the next step. "Put your reading book in 
your bag before you start playing" is clearer. If the child 
needs help learning the sequence, practise it with them. 
Once they can manage it, allow them to do more 
independently. Repeating a criticism will not supply a 
skill they haven't learned.
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Responsibilities should also fit the child's ability and the 
circumstances of the day. A small child can help put toys 
in a basket with you. An older child may be ready to 
organise their school things with occasional reminders. 
Illness, disability, distress or an unfamiliar task can 
change the support needed. Expectations become fairer 
when we look honestly at what the child can manage.

Remember to notice cooperation. If a child puts 
something away after you ask, a simple 
acknowledgement can be enough: "Thank you. That helps 
us keep the room clear." Appreciation does not need to 
become a performance or require a prize for every 
ordinary task. It lets the child know that you see their 
contribution, rather than seeing only the occasions when 
something goes wrong.

Follow through with a response you can stand 
behind

It is easy to make a large threat when you are angry. You 
announce that there will be no games for a month or that 
a long anticipated visit is cancelled. Later, the response 
feels excessive, and you quietly abandon it. The child is 
left trying to work out which statements are serious and 
which belong to the moment's frustration.

Choose a response you can explain when you are calm. If 
a child uses a toy to hurt someone, you can stop that use 
of the toy and keep it aside while you help everyone 
settle. Afterwards, you can teach a safer way to play and 
decide when a supported return is sensible. The response 
connects to what happened and gives you something 
practical to work on.



19

For an older child, making a repair may be part of taking 
responsibility. If they damage something through 
careless behaviour, discuss what help they can 
reasonably give to put it right. You might work together 
to clean the mess or restore the space. Keep the task 
appropriate to their ability. The point is to develop 
responsibility through a meaningful action, rather than 
find something unpleasant enough to make them suffer.

Basic care remains your responsibility throughout a 
disagreement. Food, necessary rest, affection, essential 
support and a child's safety must remain secure. Public 
humiliation and physical punishment do not belong in 
loving guidance. A child can face a reasonable 
consequence and still be treated with dignity. If anger is 
making it difficult to hold that distinction, make the 
situation safe and get support before choosing a 
punishment you may regret.

Ephesians 6:1 to 4 addresses children and fathers in the 
same passage. Children are directed to obey and honour 
their parents, while fathers are instructed not to provoke 
their children to wrath and to bring them up in the Lord's 
nurture and instruction. Adult authority carries a 
responsibility for how it is exercised. We should apply 
that restraint and care to the guidance we give, 
alongside the expectations we place on children.

For a Christian parent, the passage asks something 
searching. When I correct my child, what am I teaching 
about authority? Does my conduct show that 
responsibility brings accountability, or that the person 
with power can behave as they please? You may be right 
about the boundary and still need to change the way you 
communicate it. Owning that change helps your teaching 
become more credible.
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Build a rhythm that fits your actual family

Structure is easier to maintain when it belongs to the life 
you are living. A parent working shifts may not be home 
at the same time every evening. A child moving between 
households may have different routines in each. A 
grandparent caring for children may need an 
arrangement that respects their own energy and 
responsibilities. Copying another family's timetable 
without considering these realities can create more 
strain.

Look for dependable parts of the day rather than a 
perfect schedule. A child might know the order of the 
evening even when a different adult helps them through 
it: a meal, necessary school preparation, time to settle 
and then bed. A teenager might know when to discuss 
plans for the weekend. The exact arrangement will vary. 
What matters is that it is realistic enough to become 
familiar.

Deuteronomy 6:6 and 7 places God's words first in the 
adult's heart, then describes teaching children during the 
ordinary movements of life: at home, along the way, on 
lying down and on rising. The passage gives us a picture 
of faith being taught within daily living. Parents have 
opportunities to make their convictions visible in the 
familiar moments children share with them.

Consider how that might look in a household. You ask 
children to care for shared spaces, and you care for them 
too. You encourage honest speech, and they hear you 
acknowledge an error. You make room for prayer without 
rushing past a child's worry. These experiences give the 
words you teach practical meaning. A family rhythm 
becomes more than an efficient timetable when it makes 
room for care and attention.
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Some days the plan will change. Someone becomes ill. A 
journey takes longer than expected. A family celebration 
runs late. Explain the exception where that is useful, 
then return to the usual arrangement when you can. 
Children can learn that a dependable pattern allows for 
real circumstances. You do not have to become severe 
about every detail to demonstrate that your guidance 
matters.

Work with the other adults who share the care

When several adults care for a child, discuss the 
expectations that matter most. A grandparent or 
childminder may organise the afternoon differently from 
you. Small differences need not become a battle. It helps, 
however, to communicate about safety, essential care 
and important agreements, so that the child is not 
repeatedly receiving contradictory messages about the 
same issue.

Parents sharing a home may also need to examine what 
lies behind their disagreements. One grew up with strict 
routines and finds flexibility unsettling. The other 
remembers harsh discipline and feels anxious whenever 
a child is upset. Both may want the child's good while 
reacting to different fears. A calm discussion about those 
experiences can be more useful than arguing over who is 
the stricter parent.

Aim for an arrangement you can both explain and 
support. Decide which matters need discussion before 
either adult promises something. If you make a mistake, 
correct it plainly rather than asking the child to manage 
the disagreement for you. "I agreed to that before 
checking our plans. We need to change the time" is more 
responsible than blaming another adult in front of the 
child.
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Agreement between adults must never take priority over 
protecting a child. If another adult's response is harmful, 
intervene and seek appropriate help. You are not 
required to preserve the appearance of unity while a 
child is being frightened or injured. In separated families 
where direct discussion is unsafe or unworkable, use 
appropriate support for communication and concentrate 
on the care and expectations within your responsibility.

Let the structure grow with the child

The arrangement that helped a young child may no 
longer fit a teenager. A bedtime, a responsibility or a rule 
about outings needs reviewing as maturity and 
circumstances change. A child should have opportunities 
to practise judgement while there is still an adult 
available to guide them. Thoughtful review is part of 
taking your responsibility seriously.

Invite an older child into an appropriate conversation. 
Suppose they want more freedom when meeting friends. 
Ask what the plan is, how they will travel, when you will 
expect them and how they will keep you informed. You 
can discuss what happened on previous occasions and 
what support or limits are still needed. The conversation 
gives them a chance to demonstrate thought, rather than 
simply argue for permission.

Keep your reasons connected to the issue. If safety is the 
concern, talk about safety. If an agreement has 
repeatedly been ignored, address the reliability of the 
arrangement. Avoid making the child prove that they love 
you by surrendering a reasonable wish for independence. 
Their growing ability to take responsibility should give 
you reasons to consider how your guidance can develop.
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There will be matters on which you say no. Give a clear 
explanation where appropriate and remain available for 
the child's disappointment. There will also be occasions 
when their argument deserves a different answer. A 
parent who can reconsider thoughtfully shows that 
listening has a place in authority. The decision changes 
because there is a sound reason, and you can help the 
child understand that reason.

Begin this week with one expectation that has become a 
source of repeated conflict. Decide what it is intended to 
protect, whether the child can reasonably meet it and 
how you can communicate it more clearly. Discuss it at a 
suitable time, then choose a simple way to support it. 
Notice what happens over several days before adding 
more rules. A manageable change is easier to learn and 
easier to maintain.

As you do this, pay attention to your own words. Are you 
promising consequences you do not intend to use? Are 
you explaining the same expectation only after anger has 
taken over? Is there a practical difficulty you have 
overlooked? These questions can help you improve the 
arrangement without placing the whole burden of change 
on your child.

Love gives a child belonging. Dependable guidance helps 
them understand how to live within that belonging and 
take care of others too. When the two grow together, the 
home has room for affection, disagreement and learning. 
Your next task is to make sure there is also room for the 
child's voice, so that correction is informed by what you 
have taken time to hear.
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Chapter 3

Listen Before You Correct
Imagine that your child comes home from school, drops a 
bag in the hallway and says, "I'm not going back there." 
You have just finished a difficult day yourself. The bag is 
in everyone's way, dinner needs attention and the way 
they spoke has irritated you. Before you know it, you are 
telling them to pick up the bag and change their tone. 
They answer sharply. You answer more sharply. A few 
minutes later, you are both upset, and you still do not 
know what happened at school.

There may be a problem with the way your child spoke. 
There may also be a problem they were trying, rather 
badly, to tell you about. When the first becomes the 
whole conversation, the second can disappear. A parent 
may succeed in correcting a sentence while missing the 
worry that brought the child into the room.

Most parents recognise this possibility when they have 
time to think. The difficulty is remembering it when a 
voice is raised, an accusation feels unfair or something 
needs doing immediately. We bring our own tiredness, 
concerns and history into the conversation. Listening 
requires us to notice those things without allowing them 
to decide, before the child has finished speaking, what 
the child must mean.
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This is part of the spiritual work of parenting. In James 
1:19 and 20, believers are encouraged to give hearing 
priority over hurried speech and anger. James also 
challenges the assumption that human anger 
accomplishes God's righteous purposes. A parent can 
care passionately about what is right and still need to 
slow down. The importance of your message does not 
remove your responsibility for the way you receive 
someone else's.

Give the conversation a chance to begin

Your child may choose an inconvenient moment to speak. 
They may start talking while you are answering a 
message or preparing to leave. You cannot always stop 
everything immediately, but you can make it clear 
whether you are available. "I want to hear this properly. 
Let me finish this call, and then I will sit with you" gives 
a different experience from answering distractedly while 
hoping the conversation ends. If you promise to return, 
make sure you do.

When you are listening, offer the attention you would 
hope to receive in a difficult conversation yourself. Put 
the phone down. Let the child finish a thought. You do 
not need to insist on eye contact, particularly if it makes 
speaking harder for them. Some children talk more easily 
during a walk, while drawing or beside you in the car. 
What matters is that they experience your attention as 
available and your response as patient.



26

Consider a child who admits that they have received a 
detention. You may immediately remember previous 
incidents and feel that you already know the story. Yet 
this occasion could involve unfinished work, lateness, an 
argument or something you have not considered. "Tell 
me what happened" gives you a starting point. Listening 
does not require you to accept every explanation without 
question. It allows you to understand enough to respond 
to this event, rather than to your memory of several 
others.

Proverbs 18:13 warns against answering before hearing 
the matter. Its wisdom reaches into ordinary family life. 
Familiarity can make us careless here. We know the child 
so well that we begin finishing their account for them. 
We have heard a similar complaint before, so we assume 
the ending will be the same. But knowing someone over 
many years should deepen our attention, not persuade us 
that they no longer have anything new to tell us.

A small pause can help. When your child finishes, take a 
breath before answering. Ask yourself what you actually 
heard and what you supplied from your own 
assumptions. If you are unsure, say, "Let me check that I 
have understood." Briefly repeat the main concern in 
your own words, then give them room to correct you. A 
child who says, "No, that isn't what I meant" is offering 
you a chance to get closer to the truth.
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Understand the feeling without promising the 
outcome

A child who thinks a rule is unfair may want you to 
change it. You can hear their disappointment before 
deciding whether there is a reason to do so. "You were 
looking forward to going, and staying home feels 
difficult" acknowledges what they are experiencing. It 
does not promise permission. You are helping them 
discover that a conversation can hold both their wishes 
and your responsibility.

This distinction matters when children make sweeping 
statements. A teenager says, "You never let me do 
anything," although you gave permission for an outing 
the previous weekend. You could produce a list of every 
recent opportunity. You could also ask what they feel 
they are missing now. Their use of "never" may need 
correcting eventually, but beginning with a debate over 
that word can obscure the concern about a friendship, 
freedom or being left out.

Be careful about deciding that you know what lies 
underneath a sentence. You can offer a possibility 
without making it a verdict. "I wonder whether you felt 
embarrassed when that happened" gives the child room 
to agree or disagree. "You are only saying this because 
you are jealous" closes the question before they have 
answered it. Children, like adults, sometimes need time 
to understand their own reactions.
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Listening also gives you a chance to discover what kind 
of help is wanted. An older child describing a 
disappointment may need comfort before advice. You can 
ask, "Would it help if we thought about what to do, or do 
you want me to listen for a while?" They may not know 
immediately. Stay with the conversation without making 
every difficulty a task you must solve before you can 
leave the room.

There will be occasions when the child's account reveals 
a reason to reconsider your decision. Perhaps you 
misunderstood the arrangement or overlooked something 
important. Tell them what changed your mind. "I did not 
realise a teacher would be there. That changes the safety 
arrangements" teaches them that a thoughtful 
explanation has value. You can maintain your authority 
while admitting that your first answer was based on 
incomplete information.

Make honesty possible when the news is difficult

Some conversations require more care because a child 
fears your reaction. They may have broken an 
agreement, hurt someone or become involved in 
something they do not know how to leave. The first 
sentence may come out slowly. They may watch your face 
before continuing. In that moment, your disappointment 
can be real, and your need to keep listening can be real 
too.

Suppose your teenager tells you that they went 
somewhere they had agreed not to go. You can say, "I am 
glad you have told me. We need to understand what 
happened and deal with the broken agreement." This 
holds honesty and responsibility together. You have not 
promised that there will be no consequence. You have 
shown that bringing you the truth is a worthwhile choice, 
even when the truth is uncomfortable.
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Ask questions that help the child explain. "What 
happened next?" or "What made it difficult to leave?" 
invites an account. "How could you be so foolish?" mainly 
communicates your judgement. Keep your questions 
manageable, and allow pauses. A child who feels 
surrounded by a rapid series of questions may begin 
looking for the quickest way out of the conversation 
instead of the clearest way to tell you what happened.

If a child describes abuse or something that may place 
them in danger, listening needs to lead to protection. 
Thank them for telling you, take their account seriously 
and reassure them that abuse is not their fault. Allow 
them to speak in their own words without pressing them 
for repeated details or suggesting answers. Do not 
promise secrecy. Explain that you will involve people who 
can help keep them safe, and seek safeguarding advice 
promptly. Do not confront the person they have named 
yourself. If there is immediate danger, contact the 
emergency services where you live.

A parent's fear can make them want to take control of 
every detail at once. You may need support to respond 
wisely, especially when the information is distressing. 
Getting that help is part of protecting the child. Prayer 
can steady you, and trusted professional guidance can 
help you act. Neither the family's reputation nor another 
adult's standing should prevent a child from receiving 
protection.
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Teach a respectful way to disagree

Listening does not mean allowing insults or intimidation 
to continue. You can stop harmful speech while keeping a 
way back into the conversation. "I want to understand 
what you are saying. We need to speak without calling 
each other names" identifies the problem and leaves the 
subject open. If a pause is needed, say when you will 
return rather than using silence to punish the child for 
upsetting you.

With a young child, provide words they can borrow. A 
child who screams at a sibling may need help saying, "I 
was still using that. Please give it back." They will not 
necessarily use the new sentence perfectly the next time. 
You may need to guide them through it repeatedly. The 
aim is to help them express a real concern in a way that 
does not injure another person.

An older child needs permission to hold a different view 
while learning how to explain it responsibly. 
Disagreement about a decision is not automatically 
disrespect. Notice whether you are reacting to the words 
they used or to the fact that they questioned you at all. If 
your family values respectful conversation, children need 
some opportunity to practise it when the answer matters 
to them.

That expectation applies to you too. Sarcasm, insults and 
threats do not become harmless because an adult uses 
them. Your child hears how you speak to a partner, a 
relative, a shop assistant or someone whose opinion you 
dislike. They also notice whether you can receive 
correction yourself. Everyday speech gives your stated 
family values either support or contradiction.
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Keep your correction focused. A conversation about 
unfinished homework does not need to become a review 
of every disappointment you have experienced as a 
parent. Explain the immediate issue, hear the response 
and agree what happens next. Leave room for another 
conversation if more needs discussing. A child has a 
better chance of understanding your point when you 
have not buried it beneath twenty other concerns.

Keep the door open, and return after conflict

Some children are naturally private. Others find spoken 
conversation difficult, particularly when they are upset. A 
quiet child is not necessarily rejecting you, and a child 
who needs time is not necessarily hiding something. 
Offer another way to communicate where that helps. A 
note, a drawing or a message can begin a conversation 
that feels too hard to begin aloud.

You can give space without abandoning a matter that 
needs attention. "You do not have to explain everything 
now, but we need to come back to this after dinner" 
makes the expectation clear. For an older child, offer a 
choice of suitable times. Then return gently and reliably. 
Avoid asking for openness while repeatedly postponing 
the conversation once they are ready.

Your child may also speak to another trusted adult before 
they speak to you. That can feel painful, particularly 
when you want to be their first source of help. Still, it is 
good for children to have appropriate, safe relationships 
beyond the parent who carries the daily responsibility. 
Pay attention to those adults and their boundaries, while 
remembering that the child's access to support matters 
more than being the only person they confide in.
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When a conversation has gone badly, consider whether it 
needs repair. You do not have to revisit every small 
irritation. But if you shouted, dismissed a serious concern 
or said something hurtful, name what you did. "I 
interrupted you yesterday and decided what you meant 
before you explained. I would like to hear you properly" 
is specific enough to be useful. Do not attach an excuse 
that gives the responsibility back to the child.

Repair may leave the original boundary in place. You can 
apologise for shouting and still require the task to be 
completed. Make both parts clear. Over time, these 
conversations help a child see that disagreement need 
not destroy a relationship and that an adult can take 
responsibility without surrendering every decision.

This week, give one ordinary conversation more room 
than you usually do. Ask about something your child 
cares about, even if it would not have been your chosen 
subject. Let them explain the game, the friendship, the 
plan or the small disappointment. Follow their interest 
for a few minutes without turning it into a lesson. These 
quieter moments help you know the person you will later 
need to guide through harder ones.

Afterwards, notice what listening required of you. Did 
you want to interrupt, correct a detail or bring the 
subject back to something important to you? Were you 
surprised by anything the child said? Bring those 
observations into prayer honestly. Ask God for patience 
to hear, wisdom to respond and humility to recognise 
when your own reaction has become part of the difficulty.
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Your child will still need correction. There will still be 
conversations that try your patience. Yet every time you 
listen carefully, you gain a clearer understanding of the 
person and the problem before you. That understanding 
helps you choose words, support and consequences with 
greater care. It prepares you for the next responsibility: 
helping your child learn from what has gone wrong 
without losing their sense of belonging along the way.
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Chapter 4

Discipline That Teaches
There is a particular kind of tiredness that comes from 
dealing with the same behaviour again. You have 
explained the expectation. You have reminded the child. 
You thought the last conversation had settled it. Then 
someone is crying, something is broken or another 
message arrives from school, and you find yourself 
wondering what else you can possibly say.

In that moment, it is easy to judge your response by 
whether it makes the behaviour stop immediately. You 
want quiet, cooperation and some sign that your words 
matter. Those wishes are understandable. Yet parenting 
also asks a longer question: what will this child take from 
the way we deal with what happened? They need to learn 
how their choices affect others, how to take 
responsibility and how to choose differently when you are 
no longer beside them.

Our own childhood can influence how we answer that 
question. Some parents remember firm guidance given 
with affection. Others remember being frightened, 
humiliated or punished without understanding why. You 
may repeat what feels familiar, or avoid correction 
because you never want your child to feel what you felt. 
Both experiences deserve honest reflection. Your history 
can explain a reaction, but you still have the opportunity 
to choose how you respond now.
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In Hebrews 12:10 and 11, God's discipline is described in 
relation to our good and the righteousness and peace 
that can develop through it. The passage addresses 
believers receiving God's fatherly training; it is not a 
permission slip for a parent to cause pain. It invites us to 
take the purpose of guidance seriously. In family life, 
correction should help a child grow in wisdom, 
responsibility and care for others. We need to consider 
both what we ask them to learn and how our response 
supports that learning.

Start with what needs to be learned

Imagine that one child grabs a sibling's model and breaks 
it during an argument. Your first responsibility is to stop 
any further harm and attend to the child who has been 
hurt or frightened. There will be time to hear what 
happened. For now, you can separate the children, put 
the damaged item aside and make it clear that grabbing 
and breaking things cannot continue.

Once everyone is calm enough to talk, identify the 
behaviour plainly. "You grabbed the model and broke it" 
is clearer than "You always ruin everything." The first 
statement names an action you need to address. The 
second places a verdict over the child. Precision helps 
them understand the responsibility in front of them 
without being told that the whole of their character is 
beyond hope.

Ask enough to understand the situation. Perhaps the 
child wanted a turn and could not manage the refusal. 
Perhaps there was teasing you did not hear. Perhaps they 
made a deliberate choice to damage something. None of 
those possibilities makes the broken model unimportant. 
They help you work out whether the child needs practice 
in asking, help with managing anger, a consequence for a 
known boundary or several of those things together.
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A child can be responsible for a choice while still needing 
a skill they have not learned well. If you tell them to 
control their temper, show them what they can do when 
they feel anger rising. Practise putting an object down, 
moving away and calling for help. If borrowing is the 
problem, rehearse asking and accepting the answer. 
Guidance becomes more useful when the child can 
picture what a different choice would look like.

Age and individual needs matter here. A toddler needs 
close supervision, short instructions and repeated help. A 
teenager can usually take part in a fuller discussion 
about impact, responsibility and future choices. Children 
who struggle with language, attention or other aspects of 
development may need an adapted approach. Consider 
what this child can understand and practise, rather than 
assuming that a response suited to one child must suit 
every other.

Choose a response connected to the problem

A consequence needs a purpose you can explain. In the 
case of the broken model, the child may help repair it, 
contribute an affordable amount towards replacing it or 
lose unsupervised access to a sibling's belongings while 
learning to handle them responsibly. The arrangement 
should fit their age, the circumstances and what they can 
reasonably do. An unrelated punishment may create a 
great deal of upset while teaching little about the harm 
that occurred.
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Keep the response proportionate. A child who leaves art 
materials scattered can return to put them away and use 
them with supervision next time. They do not need to 
lose every enjoyable activity for a month. A teenager who 
repeatedly breaks an agreement about being home needs 
a response connected to that arrangement, with clear 
expectations about how trust can be rebuilt. Explain 
when you will review the restriction so that there is a 
meaningful way forward.

Avoid announcing a consequence while trying to make 
your anger felt. A threat spoken at the height of 
frustration can leave you choosing between enforcing 
something unreasonable and retreating from your own 
words. It is better to say, "We will decide what needs to 
happen when we have understood this properly." You can 
stop the behaviour immediately without making every 
later decision in the same breath.

Some consequences arise without you arranging them. If 
an older child spends their agreed spending money, they 
may have to wait before buying another optional item. 
You can help them plan for next time without 
immediately giving extra money. These small experiences 
can provide practice in responsibility when the outcome 
is safe and manageable.

Use that principle with care. A lesson should never 
depend on denying food, necessary healthcare, safe 
shelter, affection or other essential care. Nor should a 
child be exposed to danger so that they will remember an 
instruction. When a child repeatedly cannot manage a 
task, examine what support is missing before deciding 
that another difficult outcome will teach them. The right 
response may include a simpler routine, an adapted tool 
or help from someone who understands the difficulty.
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If the same consequence keeps failing, be willing to 
reconsider. A child who loses a privilege every week for 
forgetting equipment may need help organising the 
evening before. Make the bag ready together, choose a 
reliable place for it and gradually hand over the steps 
they can manage. You are looking for a response that 
helps responsibility grow, rather than repeating an 
arrangement simply because you have already called it 
discipline.

Make room for remorse and repair

When a child has hurt someone, it is tempting to demand 
an immediate apology and consider the matter finished. 
Yet a hurried "sorry" can become something said to 
escape the conversation. Give the child help 
understanding what needs repairing. Ask what happened 
to the other person and what they could do now that 
would be useful.

Return to the broken model. The sibling may need the 
damaged pieces collected, help rebuilding it or time 
away from the child who broke it. They may be angry 
even after an apology. Attend to that experience too. Do 
not require the hurt child to hug, smile or announce 
forgiveness so that the adults can feel the family is at 
peace again. The person who caused harm needs to learn 
that another person's feelings cannot be ordered to 
disappear.
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The story of Zacchaeus offers a vivid picture of 
responsibility taking practical shape. In Luke 19:8, after 
Jesus has welcomed him, Zacchaeus speaks about giving 
to the poor and making restitution where he has cheated 
people. His response reaches beyond a statement of 
regret into what he intends to do with his resources. This 
is a lesson about changed living, not a financial formula 
to impose on children. It helps us see why making 
amends can belong alongside an apology.

Guide a younger child through a simple, truthful 
sentence. "I am sorry I broke your model. I grabbed it 
because I was angry. I will help put the pieces together" 
names the action and the next step. You may need to 
offer the words and talk about them first. Do not force a 
performance of tears or insist that the child display the 
emotion you expect before they are allowed to move on.

Older children can help decide how to repair the 
damage. An unkind message may require acknowledging 
the hurt, stopping the behaviour and respecting the other 
person's wish for space. A broken agreement may require 
showing reliability over several occasions. An apology 
matters, and changed conduct gives it substance. Help 
your child see that trust can take time to recover without 
telling them they will never be trusted again.

Take care with the words you use about their identity. 
"What you said was dishonest" leaves a child with a 
specific action to put right. "You are a liar" can make 
dishonesty sound like a permanent description of who 
they are. The same care is needed with words such as 
lazy, selfish or useless. Speak clearly about wrongdoing 
while continuing to see a person who can learn, repair 
and grow.
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Keep your own response under guidance

Parents also need help managing the moment of 
correction. You may notice your voice rising, your 
thoughts racing or an urge to say something that will 
make the child feel how angry you are. Treat that as a 
reason to slow down. If the child is safely supervised, 
take a short pause. If a trusted adult is available, ask 
them to help. A young child should not be left in an 
unsafe situation while you withdraw.

Be plain about what you are doing. "I am too angry to 
speak carefully right now. We will come back to this 
when I can" gives the child a clear explanation. Then 
return. A pause should help you choose a responsible 
response, rather than become a threat hanging over the 
rest of the day. You are still accountable for the issue and 
for the way you handle it.

In Galatians 6:1, Paul directs believers towards restoring 
someone who has fallen into wrongdoing with 
gentleness, while remaining aware of their own 
vulnerability. He is speaking to a community of believers, 
but the posture is instructive for parents too. You can 
address a child's mistake without speaking as though you 
have never needed correction yourself. Humility gives 
your authority a steadier foundation.

Hitting, frightening threats and humiliation have no 
place in the approach this book is encouraging. You can 
hold firm limits through supervision, a related restriction, 
restitution and patient practice. If your reactions are 
becoming unsafe, seek help promptly from appropriate 
family support or safeguarding services where you live. 
Ask for practical help with the pressures contributing to 
the situation as well as support with your response. The 
child needs protection, and you need an arrangement 
that makes responsible care possible.
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Faith must not be used to intensify fear. Avoid telling a 
child that God has stopped loving them because they 
disobeyed, or making them perform a prayer as a 
punishment. You can talk truthfully about sin, repentance 
and grace without pretending to know God's verdict on 
every detail of a family disagreement. Let the way you 
correct be consistent with the love and responsibility you 
are teaching.

Let the child know when the matter is finished

Correction can continue long after the stated 
consequence if a parent remains cold, sarcastic or ready 
to mention the incident at every opportunity. The child 
has cleaned the mess or completed the agreed repair, but 
still cannot tell whether they are welcome beside you. 
This makes it hard to understand what the consequence 
was meant to accomplish or when there is a chance to 
begin again.

Once the immediate issue has been dealt with, return to 
ordinary care. You can offer a meal, ask about the next 
part of the day and respond warmly when the child 
comes to you. You may still be upset, and trust may still 
need work. Explain any continuing arrangements clearly, 
while allowing affection and daily life to continue. The 
child should not have to earn basic belonging through a 
flawless week.

That does not require forgetting a pattern that needs 
attention. Repeated bullying, aggression or unsafe 
behaviour may call for a sustained plan and appropriate 
outside help. Protect the children affected, review 
supervision and seek support for the child whose 
behaviour is causing harm. A serious matter deserves a 
serious response, including a plan for change. Continued 
care should support that response rather than become 
conditional on its immediate success.
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In families with several children, explain fairness without 
turning discipline into a public comparison. Different 
ages and needs can justify different arrangements. A 
younger child may need help returning an item; an older 
child may be able to arrange its replacement. Hear 
concerns about favouritism thoughtfully, but do not share 
another child's private difficulties to defend yourself. 
Each child deserves care and accountability suited to 
them.

You will occasionally need to correct your own decision. 
Perhaps you imposed a consequence that was too severe 
or blamed the wrong child. Name the mistake and put it 
right. "I did not hear the whole account, and the 
consequence I gave you was unfair. I am changing it" 
shows responsibility in action. Keep any rightful 
expectation clear, while taking ownership of the part that 
belonged to you.

Choose one recurring difficulty to examine this week. 
Think about what happens before it, what the child needs 
to learn and whether your usual response helps them 
practise that learning. Discuss a manageable change at a 
calm time. You might shorten an instruction, teach a 
missing step or make the consequence more closely 
related to the behaviour. Notice small signs of progress, 
including an honest admission or an attempt to make 
amends.

Bring your own part in the pattern before God as well. 
You can ask for courage to hold a necessary boundary, 
patience to teach again and humility to repair what your 
anger has damaged. There may be habits in your family 
that take time and support to change. Begin with a 
responsible action you can take today, then continue 
rather than demanding that one conversation transform 
everything.
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Discipline reaches its purpose gradually as a child learns 
to pause, consider another person, tell the truth and take 
responsibility for what comes next. You may first see 
those qualities in small moments: a returned item, a 
truthful explanation or a child who asks for help before 
anger takes over. Give those moments attention. They 
are part of the growth you have been working towards, 
and they prepare the way for a fuller understanding of 
emotional strength.
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Chapter 5

Build Emotional Strength, 
Not Fear
The game is over, and your child is sitting on the edge of 
the playing field, trying not to cry. Their team lost. A 
mistake they made near the end is the only thing they 
want to talk about. You can see the coach collecting 
equipment, other families heading towards their cars and 
a younger child becoming restless beside you. Part of you 
wants to say something encouraging. Another part wants 
the tears to stop so that you can all go home.

You may tell them that it was only a game. You may 
explain that everyone makes mistakes. Both statements 
can be true, but your child is still living inside the 
disappointment. What felt important to them has gone 
badly, and they do not yet know how to carry that 
feeling. In this moment, they need more than a reason 
not to be upset. They need help discovering what they 
can do while they are upset.

Emotional strength grows through experiences like this. 
A child begins to recognise a feeling, express it without 
harming someone and find a way forward. They gradually 
discover that sadness can be shared, anger can be 
handled and disappointment can be lived through. Some 
of that learning will involve your words. Much of it will 
involve what they experience beside you when their 
feelings are inconvenient, confusing or different from 
your own.
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Think about what emotion meant in the home where you 
grew up. Were tears comforted or criticised? Could 
someone admit fear? Did anger belong to everybody, or 
only to the adults? The answers may help you understand 
why a child's reaction unsettles you. Perhaps you were 
praised for never complaining, and now your child's tears 
feel excessive. You can recognise that history without 
asking the child to inherit its restrictions.

Give feelings words and room

A young child may know that something feels wrong 
without knowing how to explain it. Frustration, worry, 
embarrassment and tiredness can all arrive as crying or 
shouting. You can help by offering simple words 
tentatively. "Were you disappointed because you wanted 
another turn?" gives them a possibility to consider. If 
they say that is not what happened, listen rather than 
insisting that your interpretation must be right.

Older children may also need help separating different 
feelings. A teenager who says they hate everyone at 
school might be describing hurt after being excluded. A 
child angry about losing a game may be embarrassed 
about a mistake. You do not have to search for a hidden 
explanation behind every reaction. You can ask what 
happened, what mattered to them and which part is still 
troubling them now.

Naming a feeling does not make it the whole plan. Your 
child can be upset about leaving the park, and it can still 
be time to go. You can acknowledge the disappointment, 
explain the next step and help them make the transition. 
"You wanted longer. I know leaving is hard. We need to 
collect your bag and go now" gives the feeling 
recognition while keeping the practical expectation clear.
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Be careful with words that dismiss the experience before 
you have understood it. A child hearing "There is nothing 
to be frightened of" may feel they must defend the fear or 
hide it. "Tell me which part is worrying you" gives you 
more useful information. Sometimes you will discover a 
misunderstanding you can explain. Sometimes there is a 
real problem that needs action. Either way, you have 
made it possible to begin.

Children also need to know that feelings can change. A 
disappointment may be intense now and less sharp later. 
That does not make the first reaction foolish. It gives you 
a reason to avoid making major decisions in its middle. 
You can say, "We do not have to decide tonight whether 
you will leave the team. Let's rest, and talk about it again 
tomorrow." You are giving thought time to catch up with 
emotion.

Help the child through the difficult moment

When a child is overwhelmed, a long explanation may be 
more than they can use. Begin with safety and a 
manageable amount of language. Move anything that 
could cause harm, protect other people and state a 
simple limit. You might say, "I will not let you throw that. 
I am here to help." Save the fuller discussion about what 
happened for a time when the child can take part in it.

Your presence will need to suit the child. Some want you 
nearby. Some need a quieter space with less talking. A 
child may welcome a hug on one occasion and find touch 
distressing on another. Offer comfort without insisting on 
a particular response. Stay available and provide 
supervision appropriate to their age and safety, rather 
than treating their wish for space as an insult.
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Notice the atmosphere you are bringing into the moment. 
A louder voice can make an already difficult exchange 
harder to manage. If you can, slow your speech and 
reduce the number of instructions. You are not required 
to feel perfectly calm before helping your child, but you 
are responsible for the actions you take. Where you need 
another adult's support, ask for it rather than pressing on 
until your frustration becomes unsafe.

After the intensity has eased, help your child think about 
what might have been useful earlier. Perhaps they 
needed to ask for a break, tell an adult that a game had 
become upsetting or put something down before it was 
thrown. Practise that response when there is no 
immediate conflict. A skill introduced in an ordinary 
afternoon is easier to discuss than one presented only as 
a demand during distress.

Keep expectations realistic. A child may remember the 
new response sometimes and forget it at other times. 
Notice an attempt, including a moment when they ask for 
help sooner than before. You can still address harm and 
require repair. Emotional learning and responsibility 
belong in the same household, with enough patience for 
both to develop.

Walk with them through disappointment

Return to the child beside the playing field. You could 
begin by acknowledging what you can see. "You really 
wanted that to go well. The mistake is still bothering 
you." Sit with them for a short while if you can. There 
may be no useful lesson to give immediately. The journey 
home, a meal and some rest may need to come before a 
conversation about practice or another match.
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Later, ask what they would like to do next. They may 
want to talk to the coach, practise a particular skill or 
hear that one mistake did not cancel everything they 
contributed. Help them find a manageable next step. 
Avoid promising that they will win next time. You can 
offer support for another attempt without guaranteeing 
the outcome.

There are disappointments you cannot reasonably 
remove. A child may not receive a part in a play or an 
invitation they hoped for. Comfort them, and look 
carefully at the circumstances before intervening. An 
ordinary disappointment is different from bullying, 
discrimination or an unsafe environment. Where there is 
harm, take action. Where the experience is a fair 
outcome they dislike, help them carry it without turning 
another child into the enemy.

Praise can help when it draws attention to something 
real. "You were upset, but you congratulated your friend" 
recognises a choice. "You asked for help with the difficult 
part" recognises a useful response. You do not need to 
tell the child they are the best at everything. Give them 
evidence of effort, kindness and growth that remains 
meaningful when someone else does better.

Some parents find it especially hard to watch a child 
struggle because they remember receiving too little help 
themselves. You may want to prevent every 
uncomfortable feeling as proof that you will do things 
differently. Let that love guide you towards being present 
and thoughtful. Your child can receive the support you 
missed while still having opportunities to practise doing 
something difficult.
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Let faith accompany fear and sadness

Scripture offers room for an honest account of feeling. In 
Psalm 56:3 and 4, the psalmist speaks of fear and turns 
towards trust in God. Fear is acknowledged within the 
prayer. For a child, that can be a helpful beginning: they 
do not have to pretend to feel brave before speaking to 
God about what frightens them.

You might pray with a child before a new experience 
using words they understand. Ask God for help with the 
worry, for wise people to support them and for courage 
to take the next suitable step. Afterwards, remain 
interested in how the experience went. Prayer belongs 
alongside the practical care you give, rather than 
becoming a reason to stop listening once the prayer has 
ended.

A nervous child may need information about what will 
happen, a familiar adult nearby or a smaller step towards 
something new. Talk together about the worry and 
consider what support would help. If fear is persistent or 
disrupting ordinary life, seek professional advice. Do not 
force a distressed child into an unfamiliar situation 
simply to prove that they can be brave, and do not 
assume that every fear is best handled in the same way.

Your child should never be told that anxiety is evidence 
of weak faith. A person can love God and need help with 
mental health, just as they can love God and need help 
with a physical illness. The practical response may 
involve a conversation with school, a healthcare 
professional or another appropriate support service. 
Make room for that help without making the child feel 
spiritually disappointing.
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Sadness deserves similar care. In John 11:33 to 36, Jesus 
is moved in the presence of those grieving Lazarus, and 
He weeps. The passage belongs to a much larger account 
of His power and love, yet it also shows us that tears are 
not beneath Him. We should be cautious about shaming a 
child for an expression of grief that Scripture itself 
allows us to see in Jesus.

A grieving child may ask the same question more than 
once, want to remember the person who died or return to 
play while still missing them. Offer truthful explanations 
appropriate to their age, and let them know they can 
come back with another question. Avoid requiring them 
to sound hopeful before they have had room to express 
sorrow. Faith can hold a promise of hope while a family 
continues to mourn.

Practise recovery in ordinary life

Help your child discover a few things that make it easier 
to settle and think. One may like a quiet place and a 
drawing pad. Another may prefer a walk with you, gentle 
movement or talking through what happened. A familiar 
piece of music or a simple prayer may help on some 
occasions. Offer possibilities and notice what the child 
finds useful, without turning them into compulsory 
performances.

You can practise a slower breath together when the child 
is comfortable doing so. You can rehearse asking for a 
break or finding a trusted adult. Keep the language 
simple and the exercise brief. If a suggestion makes them 
more uncomfortable, choose another. These are small 
ways of supporting ordinary recovery, and they should 
not be presented as a complete treatment for a mental 
health difficulty.
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Daily care matters as well. A child who has had too little 
rest, missed a meal or managed a crowded day may have 
less room for another demand. Consider whether the 
moment needs a snack, a quieter transition or a different 
time for the conversation. You are not explaining away 
every action. You are attending to the conditions in which 
a growing child is trying to respond.

Let them see something of your own recovery. "I was 
disappointed that the plan changed. I took a little time, 
and now I am thinking about what we can do instead" 
gives a child an ordinary example. You can admit sadness 
or stress without asking them to solve it. Explain, where 
needed, that your difficult mood is not their fault and that 
you are getting support from other adults.

Keep adult burdens with the people who can 
appropriately share them. A child should not become 
your counsellor during a relationship conflict or feel 
responsible for keeping you emotionally steady. If you 
notice that you are leaning on them in that way, seek 
another source of support. Your need for care is real, and 
it deserves an arrangement that also protects the child's 
place in the family.

Notice when more support is needed

Emotional difficulties deserve attention before they 
become a crisis. If a child's distress persists, grows more 
intense or begins interfering with friendships, school, 
sleep or daily activities, seek advice from an appropriate 
health professional. Share what you have noticed and 
hear the child's experience. You do not need to diagnose 
the problem yourself before asking for help.
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Take self harm, talk of suicide or an inability to stay safe 
seriously and seek urgent professional help. If there is 
immediate danger or serious injury, contact emergency 
services where you live. While arranging help, stay with 
the child or ensure that a responsible adult is with them. 
A calm response should lead to appropriate action, not a 
decision to wait simply because you hope the feeling will 
pass.

This week, notice one feeling in your child that you 
usually hurry past. Give it a little room, then help them 
consider what is needed and what can happen next. Ask 
yourself which part was difficult for you. Perhaps you 
wanted reassurance that you were a good parent, or felt 
pressure to make the child happy quickly. An honest 
answer can show where your own growth needs 
attention.

You are helping your child build a life in which they can 
acknowledge a feeling, seek support and still choose a 
responsible next step. Progress may be quiet. A child 
might tell you they are worried before refusing a task, 
ask for a pause before an argument or try again after a 
disappointment. Those moments deserve care. The same 
patient attention will be needed in one of the places 
children most often feel judged: their education and the 
expectations that surround it.
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Chapter 6

Confidence, School and the 
Pressure to Perform
A child brings home a set of results and places the paper 
in front of you. Before you have spoken, they are 
studying your face. You are thinking about the subjects 
they need to improve, the opportunities ahead and 
whether they have worked hard enough. They may be 
wondering whether dinner will still feel comfortable, 
whether you will compare them with someone else and 
whether you are disappointed in the results or 
disappointed in them.

Education matters. Reading, writing, practical skills and 
the ability to keep learning can open opportunities and 
help a person take responsibility for their life. It is right 
for parents to care about them. Yet a child's education 
takes place within a relationship, and the way you 
respond to school can teach something alongside the 
subject being studied. The child is learning what success 
means in your home and what happens when they fall 
short.

You may want more for your child because you had fewer 
opportunities yourself. Perhaps a qualification changed 
your circumstances, or the absence of one closed a door 
you wished you could enter. That history can give your 
concern depth and purpose. It can also make one 
disappointing result feel much larger than it is. Your 
child needs your wisdom about opportunity without being 
asked to repair every regret you carry about your own.
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Proverbs 2:1 to 6 presents the pursuit of wisdom as 
worthy of attention, effort and a sincere desire to 
understand. It also identifies God as the giver of wisdom. 
The passage concerns knowing God and learning to live 
wisely; it does not promise particular examination 
results. It gives us a reason to value learning deeply 
while asking what kind of understanding we are helping 
a child develop through it.

Decide what you are asking education to produce

If you were to look beyond the next test, what would you 
hope your child could do? You might want them to read 
with understanding, ask a thoughtful question, keep an 
agreement, work with others and recognise when they 
need help. You may hope they can persevere with a 
difficult task while also noticing when a different 
approach is needed. Those abilities take practice across 
many situations.

Grades can tell you something important, but they cannot 
tell you everything about those qualities. A child may 
receive a high mark with little preparation. Another may 
work carefully and still need more support to understand 
the material. A result deserves attention in relation to 
what the child has done, what they understand and what 
help would make further learning possible.

Biblical wisdom also asks more of a person than 
cleverness. James 3:17 describes wisdom from above 
through qualities that include peace, gentleness, mercy 
and sincerity. A family can value academic progress 
while also giving serious attention to those qualities. The 
child who asks a question honestly, includes a lonely 
classmate or receives feedback with humility is 
practising something valuable, even when it does not 
appear on the report.
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Let your everyday questions reflect that wider interest. 
You can ask what they found difficult to understand, what 
surprised them or whether somebody was kind to them. 
Ask about a project, a friendship or something they 
enjoyed making. This does not mean avoiding work and 
results. It means remembering that a full day of a child's 
life contains more than the things adults can easily score.

Praise achievement with pleasure when it comes. There 
is room for celebration in a family. At the same time, let 
your child experience affection, interest and welcome on 
ordinary days and disappointing ones. They should not 
have to produce an impressive result before you are 
pleased to spend time with them.

Look carefully at effort, understanding and results

When the paper is in front of you, invite the child to 
speak before you begin your assessment. Ask how they 
feel about it and which result they expected. They may be 
proud of progress you would have overlooked, or 
disappointed about something you thought had gone 
well. Their answer helps you understand the experience 
behind the numbers.

Take one concern at a time. A lower mark in a subject 
might reflect a gap in understanding, difficulty 
completing the task within the available time or 
preparation that did not help. Ask what feedback the 
teacher gave and which part the child found hardest. You 
are looking for something specific enough to act on. 
"Improve everything" offers much less guidance than 
identifying one skill to practise.



56

Effort deserves an honest conversation. If a child avoided 
preparation they could reasonably have completed, name 
that without insulting them. "You left very little time to 
revise, and that affected your preparation. What needs to 
change before the next test?" gives them responsibility 
for an action. You can help them form a plan and check 
that it is realistic without turning the result into a 
permanent judgement.

If they worked hard, do not dismiss that work because 
the outcome disappointed you. Look together at how they 
prepared. Reading a page several times may feel like 
effort without helping them check what they understand. 
They might need guidance from the teacher about 
another way to practise. Your role includes helping them 
ask for that guidance, rather than merely increasing the 
hours they sit with a book.

Remember that you cannot judge everything from what 
you see at home. A child may be spending considerable 
energy coping with a classroom demand you do not 
understand. Hear their account and seek information 
where needed. You can hold an expectation of 
participation and responsibility while remaining willing 
to learn why a particular task has become difficult.

Recognise when the child needs a different kind of 
help

A repeated struggle calls for attention beyond another 
reminder. Perhaps reading is consistently distressing, 
written work takes far longer than expected or the child 
understands an idea aloud but cannot show it in the 
usual format. You do not need to decide what these 
observations mean by yourself. Talk with the teacher and 
the people responsible for learning support, sharing 
specific examples rather than arriving with a label.
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Ask when the difficulty occurs and what already helps. Is 
it present in several subjects or mainly in one setting? 
Has something changed recently? Does the child 
understand the instruction? There may be a need for 
additional teaching, an adjustment to the environment or 
professional assessment. A practical discussion is more 
useful when it begins with what the child is experiencing 
and what adults have observed.

Involve the child in a way suited to their age. Explain 
that you are looking for help with a difficulty, not 
collecting evidence that they are failing. An older child 
may have suggestions about what would make work more 
manageable. They may also worry about being singled 
out. Listen to that concern while continuing to seek the 
support they need.

Take bullying, humiliation and unsafe treatment 
seriously. A child who struggles to attend school may be 
describing more than a dislike of lessons. Hear what they 
say, raise concerns with the appropriate staff and pursue 
safeguarding help where needed. If distress is significant 
or persistent, involve a healthcare professional as well. 
Do not let a demand for better attendance prevent you 
from investigating why attendance has become difficult.

Support does not have to wait until you understand every 
cause. You can begin with a clearer instruction, a 
conversation with school or a manageable adjustment 
while seeking further advice. Review whether it helps. 
The child should not be required to repeat an 
unsuccessful struggle indefinitely simply because adults 
have not yet agreed what to call it.
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Give homework an arrangement the family can live 
with

Homework can become the place where the family's 
tiredness gathers. A child delays starting, you become 
anxious about the time and the evening turns into a 
series of reminders. Eventually you are explaining every 
answer or completing part of the task yourself. The work 
may be submitted, but neither of you has had a useful 
experience of responsibility.

Begin with a routine that fits your household. A child may 
need food and a short rest after school before 
concentrating. Another may work better before the 
evening becomes busy. You may be managing shifts, 
several children or limited quiet space. Choose an 
arrangement you can reasonably maintain, and discuss 
practical barriers with school when the task repeatedly 
assumes resources your family does not have.

Help the child know what needs doing and where to 
begin. With a younger child, you may read the instruction 
together and support the first step. An older child can be 
asked what their plan is and when they intend to start. If 
they cannot form a plan, help them make one. Give 
responsibility in portions they can manage, rather than 
withdrawing all support suddenly because you think they 
should be independent by now.

Your help should leave the work recognisably theirs. Ask 
what they have tried, clarify an instruction or encourage 
them to check a method. Avoid providing a polished 
answer for them to copy so that the result looks better 
than their current understanding. Teachers need a 
truthful picture of what the child can do if they are to 
offer useful teaching.
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If a task repeatedly becomes distressing or cannot be 
completed with reasonable support, communicate with 
the teacher. Explain what happened and ask how to 
approach it. Keep the discussion respectful, and do not 
make the child responsible for the tension between 
adults. You can advocate for suitable support while 
helping them understand that learning also involves 
listening, practice and making a sincere attempt.

As the child becomes more capable, review which parts 
you can hand over. Perhaps they can check the timetable, 
gather materials or decide the order of two tasks. Let 
them practise, with help available when needed. 
Independence grows through opportunities to manage 
work honestly, including opportunities to recognise that 
they have misjudged a plan and need to change it.

Give ambition room without making it a burden

A child may discover enjoyment and skill in a place that 
receives little attention in the classroom. They may love 
cooking, music, caring for others, repairing things or 
designing something with their hands. Notice that 
interest without immediately asking whether it will 
produce a qualification or an income. Some activities are 
valuable because they develop curiosity, pleasure and a 
willingness to practise.

You do not need to arrange an expensive programme for 
every interest. A library book, materials already at home 
or time with a trusted person who can share a skill may 
provide a useful beginning. Ask what the child wants to 
learn next. Keep their opportunities in proportion to the 
family's resources, and remember that attention itself 
can be a meaningful form of encouragement.



60

Be thoughtful about competition. It can give children a 
reason to prepare and a chance to learn how to win or 
lose with consideration. Your response matters. After a 
performance, ask about their experience before 
reviewing every mistake. If they want feedback, choose a 
suitable time and amount. They should be able to come 
back to you as their parent before receiving another 
assessment of their technique.

Let them see you respect another child's success. If a 
friend wins a prize, you can celebrate it without turning 
the moment into a question about why your child did not 
win. If your child succeeds, encourage gratitude and care 
for those who are disappointed. Achievement is easier to 
hold wisely when it does not require contempt for the 
people beside us.

The phrase "wasted potential" deserves care. You may 
see ability your teenager is not using, and your concern 
may be justified. Discuss their effort, habits and 
opportunities clearly. But do not assume that every 
ambition you have for them is an obligation they must 
accept. A young person can make a thoughtful choice 
that differs from the future you imagined.

Help an older child examine options with appropriate 
information. Ask what a route involves, what preparation 
is needed and what responsibilities come with it. 
Encourage them to seek sound guidance, consider 
practical realities and leave room for their own interests. 
Prayer can accompany that process. Avoid presenting 
your preferred career as God's unquestionable plan for 
their life.
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Stay present when something goes wrong

A failed examination, a missed offer or a place lost on a 
team can hurt deeply. Let the child tell you what the 
outcome meant to them. You do not have to explain 
immediately that another opportunity will come. For 
now, you can acknowledge that this was something they 
wanted and that losing it is painful.

When they are ready, look at the situation together. 
There may be feedback to request, a chance to repeat 
something or another route to investigate. There may 
also be a decision to accept and a disappointment that 
needs time. Be honest about what you know. Hope does 
not require a promise that the next attempt will produce 
exactly the outcome they wanted.

If the child has made a serious mistake, such as 
dishonesty in schoolwork, responsibility still matters. 
Deal with the conduct and its consequences while 
continuing to care for them. Help them think about 
repair and a more honest way forward. Your love should 
not be used to erase accountability, and accountability 
should not require you to withdraw love.

The same care belongs in a child's spiritual life. A child 
can enjoy learning Scripture, serving others or taking 
part in church without carrying the family's reputation. 
Give them room to ask a difficult question, forget an 
answer or admit that they do not understand. Adults 
should be more interested in helping them know God 
truthfully than in producing an impressive public 
performance.
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Consider the message your child receives after both 
success and disappointment. Do they hear interest in 
what they learned? Do they have permission to ask for 
help? Is there some ordinary part of family life that 
reminds them they are welcome beyond the conversation 
about results? Sometimes the most useful next action is a 
clear plan. Sometimes it is also returning to dinner and 
talking about something else.

Choose an expectation about school that you need to 
explain more clearly. Ask whether it concerns effort, a 
practical habit or an outcome you cannot reasonably 
guarantee. Discuss one manageable next step with the 
child, and agree what support you will give. Make room 
to review the plan rather than judging its value by a 
single afternoon.

Your child needs adults who take learning seriously and 
remain interested in the person doing it. Encourage them 
to work, ask questions, receive help and use 
opportunities wisely. Let them experience that a difficult 
result can be faced within a secure relationship. As their 
world grows beyond school and home, they will need that 
same combination of judgement and belonging in their 
friendships and digital life.
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Chapter 7

Screens, Friends and the 
World Beyond Your Door
You call your child for dinner, and they ask for another 
minute. Their face is lit by a screen. You can hear 
laughter through the headphones, but you do not know 
who is laughing or what has been said. Perhaps they are 
playing with friends from school. Perhaps the 
conversation has become uncomfortable, and they are 
trying to work out how to leave. From the kitchen 
doorway, both situations can look much the same.

As children grow, more of their lives happens beyond 
what we can immediately see. A friendship continues 
after school through messages. An invitation arrives in a 
group chat. Someone they have never met becomes 
familiar through a game. There can be pleasure and 
companionship in these experiences, as well as things 
that require an adult's protection. Parents need enough 
understanding to guide the child who is actually living 
there.

It is easy to feel out of your depth. You may have grown 
up with one household telephone and a much clearer 
sense of when everyone was home. Your child may move 
between several conversations while sitting beside you. 
You do not have to become an expert in every new 
service before taking an interest. You can begin by 
asking them to show you what they enjoy and by being 
willing to learn.
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Romans 12:2 calls believers to renewal of the mind and 
discernment of God's will. It gives Christian families a 
reason to think carefully about the influences they 
welcome. In parenting, we can help a child pause over 
what they are watching, believing and being invited to 
do. That kind of thought grows through conversation and 
practice, with appropriate protection while the child is 
still learning.

Understand what the child is using and why

Before introducing a device or a new online account, 
consider what it is meant to make possible. A child 
travelling independently may need a way to contact you. 
Another may need access for schoolwork or enjoy 
creating music. Naming the purpose helps you decide 
which features are useful and which freedoms need to 
wait. Owning a device does not mean being ready for 
everything that can happen through it.

Look at the particular activity together. A game may 
include conversations with other players or opportunities 
to spend money. A video service may lead from 
something you selected to something you never intended 
the child to watch. Check the current age requirements 
and available safety settings for the service. Make 
decisions suited to your child's understanding and 
support needs, rather than relying on what another 
family has allowed.

You might say, "We are getting this so you can contact us 
after school. We will decide together which other things 
you can use it for." That begins a clearer conversation 
than handing over the device and hoping that 
expectations will become obvious. Explain what needs 
permission, including new accounts, purchases or 
contact with people you do not know.
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Younger children need active supervision and help with 
choices. Sit beside them sometimes, ask about the story 
in a game and notice how the experience feels. For an 
older child, interest may mean asking what they enjoy 
about a particular creator or how their friends use a 
group chat. Let them explain without turning every 
answer into a warning. You are more likely to understand 
a concern if ordinary conversations have already been 
possible.

Use parental controls and privacy settings where 
appropriate, while recognising their limits. They can help 
restrict access and manage features, but they cannot 
replace supervision or a child knowing how to ask for 
help. Review settings when devices, services or 
circumstances change. If you are unsure how something 
works, consult the provider's current guidance or ask a 
trusted person to help you check it.

Make room for life beyond the screen

The practical question is often what a particular pattern 
is leaving room for. Is the child resting, taking part in 
school, spending time with people and enjoying other 
interests? Does an evening's gaming end at the agreed 
time, or does every night become an argument? Look at 
the whole day and the individual child before deciding 
what needs to change.

Choose a few arrangements your household can 
maintain. You might keep meals free from devices, agree 
a place for phones to charge overnight or protect a 
period for homework and rest. Explain the purpose and 
discuss any genuine exceptions, including accessibility 
needs or essential communication. An arrangement 
works better when the child understands how it fits into 
the life you are trying to share.
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Help transitions happen with some warning. "After this 
round, it is time to stop and come to the table" may be 
easier to follow than an unexpected demand in the 
middle of play. Agree a finishing point that still respects 
the time the family needs. If the child repeatedly starts 
something new after the warning, address that choice 
and adjust the arrangement rather than renegotiating 
dinner every evening.

Think about what will happen when the screen goes 
away. A parent cooking after a long shift may not be able 
to organise an activity for every child. The alternative 
can be ordinary: helping with food, drawing at the table, 
reading, playing with something already in the house or 
spending time outside where it is safe. A child can 
gradually learn to choose something to do, with support 
suited to their age.

Our own habits belong in this discussion. If you need to 
answer a work message, explain that and return your 
attention when you have finished. When you notice that 
you have been scrolling while a child was speaking, put 
the phone down and ask them to begin again. You do not 
need to conceal an imperfect habit. You can show them 
what it looks like to notice one and make a change.

Help them think about what they see and share

A child may enjoy looking at other people's lives and still 
finish feeling that their own is disappointing. Ask gently 
about the effect. "How do you feel after watching those 
videos?" may reveal something a lecture about screen 
time would miss. They might feel inspired to try a skill, or 
worried about their appearance and ashamed of things 
the family cannot afford. Hear the answer before 
proposing a change.



67

Explain that a post gives a selected view of someone's 
life. It does not tell the whole story of their relationships, 
finances or ordinary day. You can appreciate a person's 
creativity without using their presentation as the 
measure of your own home. Help a child recognise when 
an account or conversation repeatedly leaves them 
distressed, and consider whether stepping away would 
be useful.

Talk about information as well as appearance. Something 
can be repeated confidently and still need checking. 
Before sharing a frightening claim or an accusation, look 
for a reliable source and consider who could be harmed if 
it is wrong. An older child can practise asking where a 
claim came from and whether the person posting it has a 
reason to persuade them. You can work through an 
example together without expecting instant expertise.

Privacy deserves a practical conversation. Help children 
understand why they should not share passwords, 
personal details or information about where they are 
with people they do not know. Explain how an image or 
message can travel beyond the person who first receives 
it. Teach them to seek permission before posting about 
someone else, and to respect a refusal without arguing 
that the picture was only a joke.

Apply that care to your own sharing. Before posting an 
older child's photograph, achievement or personal story, 
ask whether they are comfortable with it. An 
embarrassing family moment may be funny to an adult 
and painful to the child who has to face classmates 
afterwards. Younger children also deserve privacy and 
thoughtful protection. The people we love should be able 
to trust us with the parts of their lives they have not 
chosen to make public.
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Guide friendships with attention and fairness

Friendship can become one of the most important parts 
of a child's day. A kind message may lift their spirits; 
exclusion may trouble them long after school. Take an 
interest in the people who matter to them. Learn names, 
make space for suitable visits where you can and listen to 
their accounts of shared interests. Guidance becomes 
more informed when you know something of the 
relationship beyond the latest argument.

Proverbs 13:20 connects companionship with the growth 
of wisdom and warns about the harm of foolish company. 
Parents can use that insight to discuss conduct within a 
friendship. Does this friend respect a boundary? Can they 
disagree without humiliation? Do they encourage one 
another towards something worthwhile? Those questions 
help a child think about influence without judging 
someone's worth by their popularity, background or 
family circumstances.

When your child reports a difficult exchange, begin with 
what happened. Ask what each person said, whether this 
has happened before and what the child hopes will 
happen next. An ordinary disagreement may call for help 
with an apology or a clear sentence about a boundary. 
You can practise the words together: "I want to play with 
you, but I do not want you calling me that."

Do not leave a child to manage threats, violence, 
exploitation or persistent harmful treatment alone. 
Involve the appropriate adults, explain your concern and 
keep a clear account of what has happened. A single 
serious incident also deserves action; the child should 
not have to wait for harm to repeat before receiving 
protection. Keep them involved in the plan in a way they 
can understand, including who will help and what to do if 
the situation happens again.
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If a friendship worries you, describe the conduct you 
have noticed. "They keep pressuring you to give them 
money, and they become angry when you say no" gives a 
specific concern to discuss. Insulting the friend may 
make your child defend them and stop telling you what 
happens. You may need to limit unsafe contact. Explain 
the reason clearly and help the child find safer 
companionship rather than leaving them isolated with 
the loss.

Give them a way to ask for help when something 
goes wrong

A child should hear, before there is a problem, that they 
can come to you about an uncomfortable experience. Say 
it plainly: "If someone frightens you, asks for something 
private or makes you feel trapped, tell me. Even if you 
have made a mistake, I will help you." Repeat this in 
ordinary conversations so it remains available when the 
child is frightened and unsure what your reaction will be.

Teach bodily boundaries in language suited to their age. 
Children can refuse unwanted affection, including a hug, 
and seek help from a trusted adult about touching that 
worries them. Explain that someone asking them to keep 
an uncomfortable secret about their body or private 
images is a reason to tell. They can tell another safe 
adult if the first person is unavailable or does not help. 
Being polite never requires staying in an unsafe 
situation.
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As they grow, discuss pressure within relationships and 
online contact. A person may appear friendly and still ask 
for something harmful. Explain that gifts, flattery or a 
claim of affection do not entitle anyone to private 
pictures, money or secret meetings. Help the child 
practise refusing, leaving the conversation and 
contacting a trusted adult. These are conversations to 
return to as their understanding develops.

If a child discloses abuse or exploitation, listen calmly, 
take them seriously and thank them for telling you. Avoid 
repeatedly questioning them or confronting the person 
they have named. Do not promise secrecy; explain that 
you will involve people who can help keep them safe. 
Contact appropriate safeguarding services or the police. 
Where there is immediate danger, contact emergency 
services where you live.

For online concerns, seek advice about reporting and 
handling evidence safely. Do not copy, screenshot or 
forward sexual images of a child. Do not conduct your 
own investigation or ask the child to continue a harmful 
conversation. In the UK, the CEOP Safety Centre accepts 
concerns about online sexual abuse and grooming. Other 
concerns, including bullying, need the appropriate 
school, service, platform or police response according to 
the circumstances.

Let responsibility grow with support

Privacy becomes more important as a child grows. 
Explain your arrangements for supervision in advance, 
including what you will review and why. Avoid reading 
every conversation simply because you are curious. 
Where there is a serious safety concern, you may need to 
act more directly and obtain professional advice. Be clear 
about the concern and keep your actions connected to 
protecting the child.
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Growing independence can happen in small steps. An 
older child might manage an agreed contact 
arrangement when visiting a friend, discuss permission 
before a purchase or recognise when to leave a 
conversation. Notice those choices. Where judgement is 
still developing, keep the support they need and explain 
what a further step would involve. Independence should 
fit the child, including any continuing needs for help.

This week, choose one conversation that has been 
waiting. Ask about an online activity, a friendship or 
something your child wishes you understood. Listen, 
explain one important boundary and agree how they will 
ask for help. You do not have to solve every future 
problem in the same evening. You are making the next 
honest conversation easier to begin.

Your child will gradually spend more of life beyond your 
immediate view. What you can offer now is thoughtful 
protection and repeated opportunities to practise 
judgement. Keep showing them how to consider another 
person's dignity, recognise harm and seek help. Those 
choices lead into a deeper question about the life you are 
helping them build: what will matter to them when 
nobody is telling them what to do?



72

Chapter 8

Character, Faith and the 
Values They Carry
There is a broken cup beside the sink, and your child is 
standing a little too still. You ask what happened. They 
glance at the pieces, then at you. Before you hear their 
answer, there is already a lesson taking place. They are 
deciding whether telling the truth will bring help with a 
mistake or a reaction they feel they must escape.

A moment like this can seem small beside the hopes we 
carry for our children. We want them to grow into people 
others can trust. We hope they will treat people kindly, 
take responsibility and make wise choices when we are 
no longer nearby. For Christian parents, there is also the 
hope that they will come to know and love God for 
themselves. Much of our part in that learning happens 
through the ordinary responses they experience at home.

Deuteronomy 6:4 to 9 begins with the call to love the 
Lord and to hold His commands in the heart. It then 
describes teaching children through the activities of daily 
life. The adult's own relationship with God belongs in 
that instruction. We are invited to consider what we are 
carrying in our hearts as well as what we are asking our 
children to learn.

That passage can encourage a parent who feels they 
never have enough time for a carefully organised family 
devotion. A short conversation on the way to school can 
have meaning. So can an apology after an argument, a 
prayer beside a worried child or a decision to return 
something that belongs to someone else. There is room 
for planned teaching, and there is also a whole day in 
which the meaning of our words becomes visible.
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Let the values have a meaning they can understand

Children need help connecting a value to the people 
affected by their choices. Honesty matters because 
someone else needs to know what happened and be able 
to trust an answer. Kindness matters because the person 
receiving our words has feelings and dignity. 
Responsibility matters because our unfinished task may 
become somebody else's burden. Explain these 
connections through situations the child recognises.

With the broken cup, you can begin by keeping everyone 
away from sharp pieces. Then hear the child's account. If 
they admit what happened, acknowledge the truth and 
discuss any behaviour that needs attention. "Thank you 
for telling me. Let's make this safe, then we will talk 
about why you were climbing there" lets honesty and 
responsibility remain in the same conversation.

If they deny what you know happened, avoid turning the 
exchange into a contest designed to trap them. State 
what you know and give them an opportunity to answer 
truthfully. Later, consider whether fear of your response 
contributed to the lie, while still explaining why the lie 
needs addressing. You are trying to teach a child how to 
return to truth after avoiding it.

Keep your descriptions of the child separate from the 
conduct you need to correct. A child who told a lie needs 
guidance about telling the truth; they do not need a 
permanent name that makes deceit sound like their 
identity. Speak clearly about what happened, who was 
affected and what repair is possible. Leave enough room 
in your language for the child to grow.
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Choose a few values that you want to practise with 
greater intention. Perhaps your family needs more care 
in the way people speak to one another, or more 
reliability about shared tasks. Explain what the value will 
look like this week. "When someone is speaking, we will 
let them finish before we answer" gives everyone 
something to practise, including the adults.

Let them see you live what you teach

Children can notice an adult making an excuse to avoid a 
commitment or speaking cruelly about someone after 
church. They may not raise the contradiction aloud, but 
they are living with both examples. Our words become 
easier to understand when our conduct gives them 
something recognisable to refer to.

James 1:22 to 25 urges hearers of the word to act on 
what they hear. For a parent, that can become a question 
to carry beyond a sermon or Bible study: where does this 
teaching belong in my next decision? If the message 
concerned patience, your child may meet its practical 
meaning when they spill something or need an 
explanation for the third time. That is also where you 
may discover your own need for help.

You will sometimes fall short. Let your child hear a plain 
apology when you have spoken harshly or acted unfairly. 
"I embarrassed you in front of everyone. I should have 
spoken to you privately, and I am sorry" takes 
responsibility for something specific. It does not require 
the child to comfort you or forget how they felt. Follow 
the apology with a change they can observe.



75

Be truthful about commitments. If you promised to 
attend a school event and circumstances change, explain 
promptly rather than avoiding the conversation. 
Acknowledge the child's disappointment, make any 
practical arrangements and be careful about the next 
promise you offer. Reliability includes the way we 
respond when something prevents us doing what we 
intended.

Respect people in the child's hearing, including people 
you disagree with. You can discuss a harmful action 
firmly without making ridicule the family's usual 
response. If you make a joke at someone's expense and 
later recognise it was unfair, correct yourself. The child 
is receiving permission to reconsider their own words 
when they discover those words have caused harm.

Make faith part of a relationship they can explore

Christian parents often long to see their children pray 
willingly and find meaning in Scripture. That longing 
deserves care. A child can learn which religious answers 
please adults before they understand what those answers 
mean. Take an interest in their understanding, and give 
them room to express a question in the words they 
actually have.

A child may ask why someone died after the family 
prayed, or why a person who speaks about God has 
behaved badly. Resist the pressure to produce a 
complete explanation immediately. You can acknowledge 
that the question is difficult, explain what you 
understand and be honest about what you do not know. 
Read an appropriate passage together, pray and return 
to the conversation rather than treating the first answer 
as the end of their curiosity.
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Questions do not all need the same response. A younger 
child may need a simple explanation of a word. A 
teenager may want to examine an idea over several 
conversations. A child in grief may need comfort before 
discussion. Notice the person asking, the experience 
behind the question and how much they can take in. You 
can seek help from a thoughtful pastor or teacher while 
continuing to be available yourself.

Choose manageable ways to read and pray together. A 
short passage, a question about what happened and a 
simple prayer may fit the family better than a lengthy 
routine everybody dreads. Let children contribute at a 
level they can manage. An accessible explanation, a 
picture or a familiar story may help a child whose 
language or learning needs make a longer discussion 
difficult.

Faith can have a place in pleasure as well as trouble. 
Give thanks for a good afternoon, enjoy something in 
creation and pray for a person whose name has come up 
in conversation. Let your children see that turning 
towards God belongs within a life you are living. Avoid 
making every enjoyable moment into a lesson they must 
repeat back correctly.

Teach repentance with a real way forward

A child needs to learn that harmful choices matter and 
that admitting them can lead somewhere. Explain 
repentance through an appropriate situation: recognising 
wrong, turning from it and taking responsibility for what 
can be put right. Help them think about the person 
affected, rather than only about how quickly they can 
make the adult stop being disappointed.
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In Luke 19:1 to 10, Jesus calls Zacchaeus and goes to his 
home. Zacchaeus declares that he will give to the poor 
and repay those he has defrauded. The account joins 
Christ's welcome with a serious response to wrongdoing. 
When teaching a child, we can discuss how a changed 
direction becomes visible through action, including 
repair where it is possible.

A child who has taken another person's belongings may 
need help returning them and telling the truth. One who 
has spread a cruel story may need to correct what they 
said and stop repeating it. Match the response to the 
child's understanding and the harm involved. An apology 
can begin repair, while some consequences and practical 
safeguards may still be needed.

Teach forgiveness without requiring unsafe closeness. A 
child who has been harmed can seek adult protection, 
keep appropriate boundaries and take time to recover. 
Do not use a Bible lesson to send them back into abuse or 
pressure them to comfort the person who hurt them. 
Where there is serious harm, appropriate safeguarding 
action remains part of the family's responsibility.

When your child has done wrong, continue ordinary care 
while dealing with it. There can be a clear consequence 
and still be a meal, a bedtime conversation and affection. 
Let them know what they need to do next, and recognise 
their effort to change. A child should be able to 
understand that wrongdoing is serious without believing 
that being wrong has made them impossible to love.
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Give them ordinary opportunities to contribute

Character can be practised through a task that makes life 
better for someone else. A child can put away what they 
used, help prepare a meal or remember something they 
agreed to bring. Adjust the task to their age, ability and 
needs for support. Contribution should offer a meaningful 
place in the family, without comparing children whose 
capacities are different.

Teach the task before judging how well it is done. A child 
told to clean a room may need help understanding the 
sequence and where things belong. Work alongside them 
initially, then allow them to manage the parts they can. 
Keep some responsibilities predictable so they have a 
chance to develop a habit, rather than hearing about 
contribution only when an adult becomes frustrated.

Give generosity a practical form. You might invite a child 
to help choose a card for someone who is ill, set aside a 
suitable toy in good condition or offer a small part of 
their pocket money towards a cause they understand. 
Explain the need respectfully. The person receiving help 
has a life and dignity of their own, and should not 
become an object lesson or a photograph taken to 
demonstrate the family's goodness.

Money can offer practice in choosing and waiting. If a 
child receives an allowance, help them think about what 
they want to spend now, what they want to save towards 
and what they might give. Families have different 
resources and customs, so avoid turning one 
arrangement into a measure of good parenting. What 
matters here is helping the child understand that a 
choice has consequences and that other people's needs 
can also enter the decision.
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Talk about gratitude without requiring the child to 
pretend they never feel disappointed. They can 
appreciate a gift and still need time to accept that it was 
not what they hoped for. Model thanking the person, 
caring for the gift and expressing disappointment 
privately with respect. You can encourage contentment 
while hearing an honest feeling, and you do not need to 
shame a child by comparing them with people facing 
hardship.

Notice growth and keep tending it

Galatians 5:22 and 23 describes the fruit of the Spirit 
through qualities including love, patience, gentleness 
and self control. These belong within the Christian life of 
the parent as well as the child. Read the passage with a 
willingness to examine your own response, rather than 
using it only to identify what everybody else should 
improve.

In a family, growth may appear in a small choice: 
someone waits while a younger child finishes speaking, 
admits a mistake before being asked or helps when the 
task is inconvenient. Notice what actually happened. 
"You stayed to help even though your game was waiting" 
recognises a decision the child can understand. Allow 
them to take pleasure in doing something worthwhile 
without needing to be praised above another child.

Be patient about the time learning takes. Children will 
sometimes act thoughtfully and sometimes need the 
same guidance again. Adapt the support, review what is 
being asked and remain willing to teach. Where a 
behaviour is causing serious or continuing harm, obtain 
the appropriate help. Patience can include action that 
protects others and gives the child better support for 
change.
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Choose one value to practise together this week. Explain 
why it matters, think of a situation where it will be 
needed and ask God for help with your own part in it. At 
the end of the week, talk about what happened. Include a 
moment that was difficult and something you would like 
to try again. Give the discussion enough honesty to be 
useful and enough warmth for everyone to take part.

We cannot write every future decision our children will 
make. We can help them understand what is good, 
experience responsible love and practise responding to 
God within the life they have now. Keep tending that 
work through ordinary days. There will also be seasons 
when the household itself changes and familiar 
arrangements no longer fit. The values you have been 
practising together will help you care for one another 
while you find a new way through.
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Chapter 9

Parenting Through Change, 
Conflict and Different 
Seasons
The boxes are packed, but your child keeps asking 
whether the old house will still be there when you leave. 
You have explained the move several times. You are 
thinking about keys, transport and the school forms that 
still need completing. Your child is thinking about the 
mark on the bedroom wall where you measured their 
height, and the friend who lives two doors away.

Families can be travelling through the same change 
while carrying very different concerns. A parent sees the 
practical reason for a decision. A child wonders where 
they will belong afterwards. One sibling is excited; 
another feels that something important has been taken 
away. Understanding the change requires more than 
knowing what has happened. We also need to hear what 
it means to each person living through it.

Some changes arrive with time to prepare. Others 
interrupt a day that began normally. Illness, a 
relationship ending or the death of someone we love can 
leave adults trying to make decisions while they are still 
absorbing the news themselves. You may wish you had a 
calm explanation ready for every question. Begin with 
what you know, and offer enough truth for your child to 
understand the next part of their day.
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Ecclesiastes 3:1 introduces the recognition that life has 
seasons. The verses that follow include experiences of joy 
and sorrow, holding on and letting go. We should be 
careful about using this passage to explain away another 
person's pain. It can instead remind us to pay attention 
to the season we are actually living in. A family facing 
loss may need a different pace and different help from a 
family preparing for a happy occasion.

Tell the truth in a way the child can carry

A child may notice a change before an adult explains it. 
They hear a tense conversation, see that somebody is no 
longer sleeping at home or discover that a familiar plan 
has been cancelled. Silence leaves them to make sense of 
what they have seen. You can begin a conversation 
without waiting until every detail has been settled.

Explain the known facts simply. "We are moving because 
my work will be in another town. You will have a 
different school, and we are finding out how to help you 
settle there." Then make room for their response. They 
may ask a question you consider small, such as whether a 
favourite toy can come. Answering that question can help 
them picture the change through something they 
understand.

Where the future is uncertain, be honest about the 
uncertainty. "Grandad is very ill. The doctors are caring 
for him, and we do not yet know whether he will get 
better" is clearer than promising recovery because you 
cannot bear the child's sadness. Explain what is being 
done and who will care for the child. Return with updates 
they can understand, including when there is no further 
news.
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Keep adult responsibility with adults. If money is tight, 
you can explain that some spending will change without 
asking a child to worry about paying the bills. If a 
relationship is ending, tell them what will affect their life 
without giving them a detailed account of the adults' 
grievances. They need truthful information and 
reassurance about care, with space to ask again as their 
understanding grows.

Check what they have heard. "What do you think will 
happen after we move?" may reveal a fear that they will 
never see a relative again. You can correct a 
misunderstanding without criticising them for having it. 
When you cannot promise the outcome they want, tell 
them what you can reliably do. A small promise kept 
gives the child something dependable within a much 
larger uncertainty.

Keep familiar care within the new arrangements

You may be unable to preserve the old routine, but some 
familiar care can travel into the new one. A bedtime 
story, a prayer, a regular call with a trusted relative or a 
little time together after school may still be possible. 
Choose what your household can sustain. A modest 
arrangement that happens is more useful than an 
ambitious plan repeatedly abandoned because life is too 
difficult.

Let children prepare where preparation is possible. 
Before starting a new school, find out who will welcome 
them and what the first day will involve. Before a move, 
involve them in suitable choices about their belongings. 
A child cannot decide whether every family change 
happens, but they can have a voice in parts of the 
process that affect them.
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Pay attention after the main event has passed. Adults 
may feel relieved that the move is finished just as the 
child begins to miss their old life. Ask about the new 
classroom, the journey or the part of the day that feels 
unfamiliar. Avoid treating a difficult first week as proof 
that the decision was wrong, or a cheerful first day as 
proof that the child needs no further help.

Speak with school or another appropriate adult when the 
change affects the support your child needs. Share 
relevant information rather than every private detail. You 
might explain that there has been a bereavement, that 
collection arrangements have changed or that the child 
may need someone to check in with them. Tell your child, 
where appropriate, what you have shared and why.

Look again at expectations while the family adjusts. A 
child who is exhausted by a new journey may need help 
reorganising the evening. A household dealing with 
illness may need simpler meals and fewer commitments. 
Keep necessary boundaries, and reconsider 
arrangements that no longer fit. Adapting a routine is 
one way of caring responsibly for the circumstances you 
now have.

Protect children from the weight of adult conflict

When adults are hurt or angry, it can be tempting to seek 
understanding from the child who happens to be nearby. 
You may want them to know your side of the story. Pause 
before giving them that role. A child should not have to 
carry messages, choose an adult to support or become 
the person who steadies a parent through a separation.
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Use adult channels for adult arrangements. Contact the 
other parent or carer directly through an appropriate, 
safe method, rather than asking the child to deliver a 
complaint. Keep necessary information about school, 
health and collection clear. Where cooperation is 
possible, make the practical arrangements around the 
child's care as predictable as you can.

Listen if your child describes something troubling in 
another household. Avoid questioning them to satisfy 
your curiosity or obtain information for an argument. Let 
them speak in their own words, take concerns about 
harm seriously and seek appropriate advice. Protecting 
them from adult conflict should never become a reason to 
dismiss an account of abuse.

Romans 12:18 asks believers to pursue peace as far as it 
is possible and within their responsibility. This 
acknowledges that another person's conduct is not 
entirely ours to control. We can examine our words, 
avoid needless provocation and seek a constructive way 
forward. Where there is abuse, coercion or serious 
danger, seek specialist safeguarding and domestic abuse 
support. Safety cannot depend on everybody agreeing to 
have a calm conversation.

If a child has heard an argument, acknowledge it 
afterwards. "You heard us shouting. That was upsetting, 
and it was not your job to sort it out" gives words to 
something they already experienced. Explain what will 
happen next in terms they can understand. Obtain help 
where conflict is continuing or becoming unsafe, and 
contact emergency services if anyone is in immediate 
danger.
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Hear each child's experience of the family

Two children can live through the same event and 
remember it differently. One may have understood more 
of a parent's illness; another may remember mostly the 
cancelled outings. An older sibling may feel responsible 
for helping everyone. A younger child may wonder why 
people are suddenly unavailable. Hear their accounts 
separately before expecting them to have the same 
response.

This matters when one child needs a great deal of care. 
Appointments, additional support or a crisis can alter the 
whole household's rhythm. Other children may become 
unusually helpful or stop asking for things because they 
can see how busy you are. Do not assume that being 
quiet means having no needs. Make opportunities to 
notice the children whose difficulties are less visible.

You could say, "We have spent a lot of time at your 
sister's appointments. I know that has changed some of 
our plans. How has it been for you?" Allow an answer 
that includes frustration. Loving a sibling and wishing 
that family life felt easier can exist together. Help the 
child express that honestly without making them feel 
guilty for needing attention themselves.

Individual time does not always require an outing or a 
purchase. A conversation while preparing food, a short 
walk or listening at bedtime can give a child your 
undivided attention. Avoid promising equal minutes when 
circumstances make that impossible. Explain the current 
need and show, through reliable care, that every child 
still has a place in your thoughts.
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Review the help you ask siblings to give. A suitable 
shared task can be part of family life. Becoming another 
child's main carer, managing adult distress or repeatedly 
losing education and rest is a different burden. Where 
the household needs more help than children can 
reasonably provide, seek adult support and appropriate 
services. Their willingness to help should receive care as 
well as appreciation.

Make room for grief and changing needs

When someone has died, use clear language suited to the 
child's understanding. Words about sleeping or going 
away can leave a young child confused about what has 
happened. Explain that the person has died and will not 
be coming back. Give a manageable answer to the 
question asked, and allow further questions without 
requiring the child to understand everything 
immediately.

Let them remember in ways they find meaningful. They 
might choose a photograph, ask for a familiar story or 
keep something that belonged to the person. Discuss 
whether and how they would like to be included in a 
funeral or another remembrance, with an explanation 
and suitable support. Faith can offer hope while you 
remain honest about the absence and sorrow the family 
is experiencing.

The child may want to talk one day and prefer ordinary 
play another day. Stay available and resist judging their 
love by the amount of sadness you can see. You are also 
allowed to grieve. Seek support for yourself, and explain 
your tears without asking the child to manage them. 
They can know that you are sad and that other adults are 
helping you.
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Growing older brings changes that need attention too. A 
teenager may want more privacy, spend longer with 
friends or prefer a different way of celebrating a 
birthday. Ask what is changing for them. Keep guidance 
about safety and shared responsibilities clear, while 
allowing harmless differences. A child can be growing 
into their own preferences and still care deeply about 
their family.

Notice whether a difficulty is continuing or interfering 
with everyday life. You do not need to decide on a 
diagnosis before seeking help. Where grief, distress or a 
change in behaviour is causing concern, speak with an 
appropriate health professional or specialist support 
service. Prayer and pastoral care can accompany that 
help, while the child receives the support suited to their 
particular needs.

Find support for your own part in the change

Parents may be carrying the same loss or uncertainty 
they are trying to explain. You can love your child and 
feel worn out by another question. Be honest about the 
limits of what you can manage alone. Think about who 
can help with a practical task, offer company or provide 
informed guidance. Ask for something specific where 
possible, such as a school collection or a meal.

James 1:5 invites those who lack wisdom to ask God. A 
parent can bring a decision to Him without pretending to 
know the answer already. Pray for wisdom, consider the 
facts and seek suitable counsel. Then take the next 
responsible step. You may need to review a decision as 
circumstances become clearer; you are allowed to learn 
while you lead.
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Sometimes the change needed begins with an adult's 
pattern. If shouting has become the usual response to a 
difficult morning, acknowledge it and make a practical 
plan. Prepare what can be prepared earlier, reduce 
unnecessary demands and arrange support where you 
need it. Tell the child what you are working on, while 
keeping the necessary expectation understandable.

Choose one change your family is carrying now. Explain 
what is known, ask each child what concerns them and 
identify one familiar form of care you can maintain. 
Agree when you will talk again. Let the plan remain 
simple enough to use on a tiring day, and adjust it when 
a child shows you that something important has been 
missed.

There may be no quick way back to how life used to feel. 
You can still offer care within the life you have now. 
Answer the question, keep the promise you can make and 
obtain the help the situation needs. Over time, your 
children will also be entering changes they have chosen 
for themselves. The relationship you are tending now can 
remain a place where they bring those experiences and 
find thoughtful support.
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Chapter 10

Raise Them to Leave You 
Well
Your child is trying to fasten a button, and you can see 
that it would take you only a few seconds to do it. You 
are already late. They pull at the fabric, try again and 
look up at you. On another morning, you might have time 
to sit beside them. Today you are tempted to finish the 
job and move on.

Much of growing independence begins in these small 
moments. A child needs care, an opportunity to practise 
and an adult who judges when to help. There will be 
occasions when you do the button because the family 
needs to leave. There can also be other occasions when 
you slow down enough for the child to learn. What 
matters is the direction of your care over time.

As children grow, that direction becomes more 
complicated. The choices are no longer only about 
buttons and school bags. A teenager wants to travel with 
friends. A young adult chooses a course, a relationship or 
a place to live. You may be proud of their confidence and 
uneasy about what their new freedom will involve. Loving 
them includes learning how to remain present as your 
role changes.
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In Luke 2:46 to 52, Mary and Joseph find Jesus in the 
temple after an anxious search. The account includes His 
response, their incomplete understanding and His return 
to Nazareth with them. It ends by describing His growth 
in wisdom and stature and in favour with God and 
people. Jesus' identity and mission are unique, so this is 
not a formula for resolving every family disagreement. It 
does give us an account of growth within a family that 
still has questions to carry.

Teach the next useful skill

Consider something your child will need to manage and 
what they can learn now. Preparing a simple meal, caring 
for clothes, organising a bag or asking an appropriate 
adult a question can all offer practice. Choose a task that 
suits their age, ability and support needs. Being ready to 
learn one part of a task does not mean being ready to 
manage the whole of it alone.

Start by showing them. Explain the steps, including what 
makes the task safe, and let them ask questions. Then do 
it together. A child learning to prepare food may begin 
with a cold snack and suitable supervision, while another 
learns to use equipment safely with an adult beside them. 
The purpose is to give them an understandable way to 
participate.

Move towards less help when the child is ready. They 
might do the task while you check at an agreed point, 
then take responsibility with you available if needed. A 
written reminder, a picture sequence or an adapted tool 
may remain useful. Independence can include 
appropriate support; it does not require managing every 
task in the same way as another person.
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Make space for practice before the situation becomes 
urgent. Learning a journey together before the first day 
of a new commitment gives you time to discuss what 
happens if a bus does not arrive. Learning to organise 
belongings on a quiet afternoon is different from 
receiving criticism while everybody is waiting at the 
door. Preparation helps you see what the child 
understands and what still needs teaching.

Notice what they have actually learned. "You checked 
what you needed and packed it yourself" gives them a 
clear account of their progress. If something was missed, 
discuss how to improve the arrangement. Avoid using a 
mistake as a reason to take the task back permanently. 
Help at the point where help is needed, and allow 
another suitable opportunity to practise.

Give their own thinking time to develop

When a child brings a problem, ask what they think could 
help before supplying an answer. They may have a useful 
idea that has not yet had room to become a plan. Wait 
long enough for them to consider the question. If they 
are unsure, help them identify a few realistic options and 
think about what each would involve.

A child who has forgotten an item for school may be able 
to explain the situation to the teacher and ask what can 
be done. You can help them prepare the words. 
Afterwards, discuss how to remember it next time. This 
gives them practice in facing a mistake and seeking an 
appropriate solution. Essential needs, reasonable 
adjustments and genuine safety concerns still require 
suitable adult care.
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Some decisions can be theirs even when you would 
choose differently. They may prefer a different hobby, 
arrange their belongings another way or select clothes 
you would not have selected. Ask whether the issue 
concerns safety, a shared responsibility or mainly your 
preference. Allowing room for a reasonable difference 
gives the child experience of making a choice and living 
with it.

Explain the thinking behind decisions you still need to 
make. If a plan is unsafe, name the particular concern 
and consider whether there is a safer alternative. "You 
can go if we know who is supervising and have agreed 
how you will get home" gives a different kind of guidance 
from an unexplained refusal. Where the plan cannot be 
made suitable, hold the boundary clearly.

Teach them to recognise when a problem needs more 
help. A child should never have to prove independence by 
managing abuse, exploitation or serious danger alone. 
Asking a trusted adult or professional for support can be 
a responsible choice. Keep that route open, including 
when a child has ignored earlier advice or feels 
embarrassed by what has happened.

Prepare them for practical life with other people

An older child can gradually take a fuller part in planning 
their week. Look together at school, work, rest and 
commitments. Help them recognise what has to happen 
before another activity is possible. If several demands 
conflict, discuss which arrangement is realistic and who 
needs to know about a change. Managing time includes 
communicating when a promise cannot be kept.
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Give them opportunities to speak for themselves where 
they can. They may ask a teacher about feedback, 
arrange a suitable appointment or explain a concern at 
an activity. Practise first if that would help, and provide 
communication support or advocacy when needed. Your 
presence can make participation possible without 
requiring you to answer every question on their behalf.

Money also needs ordinary practice. Work with an 
amount and a situation the young person can reasonably 
manage. Help them think about what is available, what 
they need and what a choice will leave for later. When 
they consider a recurring payment or a purchase with 
conditions, read the terms together and seek reliable, 
current information. Specific financial products and 
agreements need more than a general parenting lesson.

Teach care for shared spaces and relationships. Doing a 
task reliably, checking before borrowing something and 
telling another person about a changed plan are skills 
they will use beyond home. Discuss an uncomfortable 
interaction without assuming that the other person must 
be wrong. Help your child consider what they can say, 
what responsibility is theirs and whether they need 
someone else to intervene.

Keep the expectations fair. Education, illness, disability, 
available housing and cultural circumstances can all 
shape what responsibility looks like. A young person may 
continue living at home or need lasting assistance with 
parts of daily life. Their dignity does not depend on a 
timetable for moving out. Keep seeking the fullest 
suitable participation and choice for the individual 
person.
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Let adulthood change the way you offer guidance

Parents can spend years imagining a future and then 
discover that their adult child wants a different one. You 
may have serious concerns, or you may simply find the 
difference difficult to accept. Begin by understanding 
what they are choosing and why. A conversation about 
the actual plan is more useful than an argument with the 
future you assumed they would want.

Share a concern specifically. Ask how they have 
considered the demands of a course, a job or a move. 
Offer information you know to be reliable and encourage 
them to obtain advice where a decision requires 
expertise. Recognise where you are expressing a 
personal hope rather than identifying a danger. An adult 
can take your concern seriously and still reach a different 
decision.

Ask whether they want advice before giving a long 
explanation. "Would it help to think through the options 
together?" allows them to accept support without 
surrendering the decision. If they want you to listen, hear 
the situation without immediately organising it. Where 
you see a serious risk, speak plainly and offer 
appropriate help, while recognising the limits of what 
you can control.

If an adult child lives at home, discuss the shared 
arrangements directly. Contribution, privacy, visitors, 
household tasks and money can all need clarification. 
Make expectations suited to the actual circumstances, 
including any support needs. Review an arrangement 
together rather than allowing an unspoken assumption to 
become resentment on both sides.
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Be honest about the help you can offer. You may be able 
to support a transition but unable to meet an ongoing 
expense. Explain your limit without making affection 
conditional on accepting every piece of advice. Where 
assistance is agreed, make its purpose and terms 
understandable. Generosity can include a clear boundary 
that protects the wellbeing of everybody involved.

Keep affection available as life becomes wider

A child growing into adulthood may have less time at 
home, different traditions or responsibilities within 
another household. You may miss the old closeness. 
Name your wish for contact warmly and directly. "I 
would love to hear how your week has been. Is there a 
time that suits us both?" invites a relationship you can 
continue building.

Avoid presenting your past sacrifices as a debt that must 
be repaid through constant availability. Your care was 
meaningful, and your loneliness may be real. Seek 
friendship, purpose and support within your own life as 
well. An adult child can love you without becoming 
responsible for filling every space the changing family 
has left.

Continue taking an interest in who they are becoming. 
Learn about the work, friendships or interests that now 
matter to them. Let a visit contain ordinary pleasure, 
including conversations that have nothing to do with 
improving their decisions. They should have 
opportunities to experience you as someone who enjoys 
their company.
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Where the relationship is strained, take responsibility for 
the part that is yours. Listen to an account of childhood 
without immediately defending every intention. You can 
acknowledge a harmful response even when you 
remember the circumstances differently. Repair may take 
time, and another person may need boundaries you find 
painful. Consider suitable professional help, without 
demanding quick reconciliation as proof of forgiveness.

Keep safety within your understanding of closeness. No 
family relationship requires tolerating violence, threats 
or abuse. Obtain appropriate help and put necessary 
boundaries in place. Loving someone and protecting 
yourself or others can require difficult decisions. Where 
there is immediate danger, seek emergency assistance 
rather than attempting to resolve it through a family 
conversation alone.

Entrust them to God while remaining a parent who 
listens

For Christian parents, a child's changing faith can bring 
particular sorrow or anxiety. You may hear questions you 
never expected, or find that they no longer want to 
attend church with you. Ask what they actually believe 
and what experiences have shaped that position. There 
may be a question to explore, a hurt to acknowledge or a 
decision you cannot change through another argument.

Continue living your faith with integrity. Pray for your 
child, offer an invitation when it is appropriate and speak 
honestly about what matters to you. Let your care remain 
visible in ordinary conduct. Avoid making every meeting 
a debate or using practical support to force a religious 
performance. A relationship with room for truthful 
conversation can keep important questions available for 
discussion.
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Bring your own fear to God as well. You may need help 
accepting that your child has a life you cannot organise. 
Talk with a wise pastor or another suitable source of 
support, while protecting the child's privacy. Prayer can 
include gratitude for their life, a request for wisdom in 
your response and trust in God's care beyond what you 
can personally see.

Choose one responsibility you can begin sharing 
differently this month. Teach the next step, provide the 
support required and let the child take the part they are 
ready to manage. With an adult child, the change may be 
asking before advising or agreeing a clearer household 
arrangement. Notice how your own reaction affects the 
space they have to grow.

One day the task you are doing for your child now may 
become something they do for themselves, or something 
they manage with different support. You will still have a 
place in their life, though you cannot decide exactly what 
that place will look like. Keep preparing them 
thoughtfully and caring for the relationship honestly. Let 
them carry memories of a home where responsibility was 
taught, help could be sought and love remained available 
as they became their own person.
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Practical guide

A Parenting Reset Over 30 
Days
Choose a quiet moment to consider what this book has 
brought to your attention. You may have recognised a 
habit you want to change, a conversation you have 
avoided or something you are already doing well. Begin 
with one situation you can describe clearly. A particular 
morning, a repeated disagreement or the way you 
respond after a mistake gives you somewhere practical to 
start.

Before making a plan, ask yourself about connection, 
communication and responsibility. Do I know what 
matters to this child at the moment? Can they tell me 
difficult news? Are my expectations clear and suited to 
what they can manage? Consider how correction feels in 
your home, whether emotion receives care and what your 
children see of your faith. Write a few honest 
observations in a notebook. They do not need to become 
a judgement on your whole history as a parent.

The following month offers small opportunities to 
practise. Adapt them to your child's age, needs and 
circumstances. If a day is missed, continue when you can. 
Some practices will deserve much longer than a day. 
Where there is serious harm or distress, seek appropriate 
help promptly; the calendar is not a reason to delay 
action.
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Day 1 Observe a recurring difficulty

Notice what happens before one familiar disagreement. 
Is the child tired, unsure what you mean or being asked 
to stop without warning? Listen and observe before 
adding a rule. Write down something you learned that 
you had previously assumed.

Day 2 Give your attention

Spend a manageable period with one child while your 
phone and other tasks wait. Let them show you 
something they enjoy. Notice what interests them and 
how they respond when the conversation does not 
become a correction.

Day 3 Explain a necessary boundary

Choose one expectation that needs to be clearer. Explain 
what it protects and what the child needs to do. Hear 
their response, provide suitable help and follow through 
calmly. Consider whether your words made the next step 
understandable.

Day 4 Ask what kind of help is wanted

When an older child brings a difficulty, ask whether they 
want you to listen or help them think. Give them time to 
answer. If the matter involves safety, explain why action 
is needed while continuing to hear their experience.

Day 5 Recognise a real choice

Notice an act of honesty, care or responsibility. Describe 
what the child did without comparing them with someone 
else. Let your appreciation be specific enough for them to 
understand what mattered.
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Day 6 Make an apology

Return to a moment when your response was unfair or 
unnecessarily harsh. Say what you did and apologise 
plainly. Consider what practical change will make the 
apology meaningful. Allow the child time to respond in 
their own way.

Day 7 Simplify one routine

Look at a stressful part of the day. Prepare one thing 
earlier, reduce unnecessary instructions or use a suitable 
reminder. At the end of the day, ask what became easier 
and what still needs support.

Day 8 Let the child help solve a problem

Choose a safe, manageable difficulty and ask what they 
think could help. Offer guidance without immediately 
doing everything. Essential needs and protection remain 
adult responsibilities. Notice where the child's own 
thinking can take a fuller part.

Day 9 Learn about their world

Ask your child to explain a book, game, activity or 
interest they enjoy. Listen before offering an opinion. 
Write down one thing you understand about them that 
you had not noticed before.

Day 10 Review a rule

Consider an expectation that often causes conflict. Is it 
necessary, understandable and realistic for this child? 
Keep what protects safety and responsibility, and adapt 
what no longer fits. Explain any change rather than 
leaving everybody to guess.
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Day 11 Protect a shared moment

Choose a meal or another suitable time when devices can 
be put aside. Include the adults and allow for genuine 
communication or accessibility needs. Let the time 
contain ordinary conversation without requiring a special 
result.

Day 12 Teach part of a task

Select something you usually do for your child. Show one 
step, explain it and let them practise with suitable help. 
Notice whether you are providing the support needed for 
learning or taking over because your way is quicker.

Day 13 Ask a particular question

Ask about something specific in the child's day. You 
might ask what made them laugh or which part felt 
difficult. Follow their answer instead of moving through a 
list. Allow them to decide how much they want to share.

Day 14 Consider your response before correcting

If a behaviour needs attention, identify what the child 
needs to learn and who requires protection or repair. 
Choose a proportionate response connected to the 
situation. Avoid deciding on a consequence merely to 
release your frustration.

Day 15 Review the first fortnight

Pause the new tasks. Note a change in your own 
response, something your child seems to find helpful and 
a difficulty that remains. Decide which practice deserves 
more time before you add anything else.
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Day 16 Acknowledge emotion clearly

Hear a feeling without immediately changing an 
appropriate limit. You might recognise that leaving an 
activity is disappointing, then help the child prepare to 
go. Notice whether acknowledging the feeling helps you 
understand the moment more clearly.

Day 17 Leave space for ordinary play

Offer suitable opportunities for time away from planned 
entertainment. Provide the support your child needs to 
choose an activity, then let them explore. You do not 
have to fill every quiet minute or leave a child without 
needed supervision.

Day 18 Discuss a money choice

Use a small, age appropriate example of spending, saving 
or giving. Talk about what the choice makes possible and 
what will need to wait. Keep adult financial worries with 
adults, and let the child practise within manageable 
limits.

Day 19 Notice growth without comparison

When you are tempted to measure your child against a 
sibling or friend, return to their own learning. Identify a 
skill they are developing or an effort they have made. Ask 
what support would help the next step.

Day 20 Admit what you do not know

If a question needs an answer you do not have, say so. 
Find reliable information together where appropriate, or 
ask a suitable person for help. Let your child see that 
honest uncertainty can lead to thoughtful inquiry.
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Day 21 Pay attention to your tone

Notice how you speak when the family is rushed. Keep 
necessary guidance clear and lower the amount of 
criticism. Where you need a pause or another adult's 
help, arrange it while ensuring the child remains safely 
cared for.

Day 22 Ask about friendship

Talk about what makes a friend trustworthy and how 
people can disagree respectfully. Listen for a particular 
worry the child wants to raise. Take harmful treatment 
seriously and obtain the appropriate help rather than 
expecting them to manage it alone.

Day 23 Contribute together

Prepare food, organise something or help another person 
in a way suited to the child. Explain the task and share it 
fairly. Let contribution also be an opportunity for 
company, without turning someone else's needs into a 
display of your family's goodness.

Day 24 Check an online arrangement

Review one device setting or digital boundary using 
current guidance. Ask whether the arrangement still fits 
the child's needs and understanding. Explain how they 
can come to you when something is uncomfortable or 
unsafe, including after a mistake.

Day 25 Share a truthful family story

Tell an age appropriate story about something you 
learned. Include a mistake or uncertainty if that helps the 
point. Avoid sharing private information about another 
person or giving the child an adult burden to carry.
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Day 26 Welcome a faith question

Ask whether there is anything about God, Scripture or 
church that your child wants to understand better. Listen 
without rushing to demonstrate an answer. Choose a 
suitable next conversation, passage or person who can 
help you explore it together.

Day 27 Allow a suitable choice

Give the child room to decide something they are ready 
to manage. If their preference differs from yours, 
consider whether the difference can safely remain. 
Notice your own reaction and whether you can offer 
guidance without taking the choice back.

Day 28 Return to ordinary warmth

After addressing a disagreement, let care continue. 
Share a meal, listen to a story or spend a little time 
together. Explain any continuing arrangement clearly so 
the child is not left wondering whether affection has also 
been withdrawn.

Day 29 Hear a hope for the future

Ask an older child about something they would like to 
learn or do. Find out what interests them before giving 
advice. You can explore practical requirements while 
allowing the hope to belong to them.

Day 30 Choose what to continue

Write a short commitment in your own words about the 
parent you want your child to experience. Choose one 
practice to continue over the coming months. Decide 
when you will review it and what help you may need to 
keep it realistic.
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Family conversations

Make Room to Talk and Plan 
Together
A useful conversation often begins while something 
ordinary is happening. You are washing dishes together, 
walking home or sitting beside a child at bedtime. Ask 
one question and let the answer shape what comes next. 
These prompts are invitations; they do not need to 
become a daily interview or a test of how close the family 
is.

Questions for younger children

You might ask, "What made you laugh today?" or "Was 
there a part of today you wished had gone differently?" 
Ask what they are enjoying learning, who was kind to 
them or what makes a good friend. A playful question 
about the dinner they would choose can also open a 
conversation. Stay interested in the answer they give 
rather than searching only for a lesson to teach.

Questions for older children

Ask, "What do adults find hardest to understand about 
people your age?" or "What makes it easier for you to tell 
me something difficult?" You can ask how a friendship 
feels, what pressure they see online or which part of 
their future interests them. Give a question about faith 
enough room for an honest answer. If something 
important emerges, return to it thoughtfully rather than 
trying to settle it all at once.
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Questions for the household

Ask what the family enjoys doing together and which part 
of a routine has become difficult. Consider who could use 
some help, what you are grateful for and how 
disagreements could be handled more respectfully. Let 
children contribute ideas without promising that every 
idea will be adopted. Explain the decision the adults need 
to make and what the family will try.

Give a value a practical meaning

Choose a value such as honesty, kindness, faith, 
responsibility or generosity. Discuss why it matters and 
how both adults and children can practise it. Write a 
sentence about what it will look like in a familiar 
situation. For honesty, that might include giving a 
truthful account after something has gone wrong and 
responding to that account fairly.

Then discuss repair. What happens when someone has 
fallen short of the value? An apology, returning an item, 
correcting a story or changing an arrangement may be 
needed. Keep the value connected to actual conduct, and 
review whether the adults are providing an example the 
children can recognise.

Hold a short family meeting when it would help

Choose a time when people can take part without being 
hungry, exhausted or already in an argument. Begin with 
something that has gone well. Discuss one practical 
concern, such as shared tasks or getting ready in the 
morning, and hear suggestions. Agree what you will try, 
who needs help with it and when you will review the 
arrangement. Finish with something the family can look 
forward to.
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A meeting should not become an audience for humiliating 
a child. Handle personal matters with suitable privacy, 
and do not invite children to resolve adult conflict. If a 
meeting is making people frightened or less willing to 
speak, stop and reconsider the approach. The purpose is 
to make daily life clearer and give each person an 
appropriate voice.

When the household is tired

On a difficult day, protect essential care and reduce what 
can reasonably wait. A simple meal, a calmer transition 
and a little rest may matter more than completing 
another activity. Ask a safe adult for practical help where 
you can. If the demands on your family keep exceeding 
what you can manage, seek suitable support rather than 
relying on another promise to try harder.

If the day has gone badly, address anything that needs 
repair and allow ordinary life to resume. You may need to 
apologise, clarify a limit or return to a conversation later. 
You can also make food, read together or prepare for 
tomorrow. Give the next routine a chance to begin 
without carrying every earlier disagreement into it.
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A final word

The Childhood You Are 
Building
The house may still be noisy when you close this book. 
There may be a bag waiting to be packed, a child calling 
from another room and a conversation you need to return 
to. You have been reading about love and wisdom within 
precisely this kind of life. What you do with the next 
ordinary moment is a place to begin.

Perhaps you will listen a little longer before deciding 
what happened. Perhaps you will explain a boundary 
more clearly, ask for support or apologise for words you 
wish you had not used. Choose something real and 
manageable. Give it enough time to become part of how 
you respond, and stay willing to notice what your child is 
showing you.

There may be parts of your family story that cause 
regret. Taking responsibility for them can be painful, 
especially when another person remembers something 
differently or needs more time than you hoped. Keep 
listening where it is appropriate and safe. Obtain help 
with repair when the situation calls for it. You can attend 
to what happened while also caring responsibly for the 
relationship and circumstances you have today.

You will sometimes see progress clearly. A child will tell 
the truth about a mistake, ask for help before a difficulty 
becomes overwhelming or manage a task they once 
found impossible. Other changes may be quieter. You 
might notice that your own voice is steadier, that you can 
hear disappointment without panicking or that a 
conversation has become easier to begin. Receive those 
moments with gratitude.
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Bring this work to God with honesty. There is room to 
thank Him for your child and admit that you are tired. 
There is room to ask for wisdom when you have several 
choices and none feels easy. Keep seeking the practical 
help your family needs while you pray. Faith belongs 
within that responsible care, giving you a place to bring 
what you cannot carry alone.

Your child will continue to grow, and so will the 
questions before you. What they need from you will 
change. Keep learning about the person they are 
becoming. Let love be expressed through attention, 
appropriate protection and guidance they can 
understand. When a mistake needs correction, help them 
find the way back to responsibility and relationship.

The work of raising a child is often done without anyone 
else seeing. A promise kept on a tiring evening still 
matters. So does a truthful apology, a necessary 
boundary held with care and an invitation to talk. These 
are ordinary ways of building a home in which a growing 
person can be known, taught and loved.

A prayer for the parent and the child

Father, thank You for the children entrusted to our care. 
Help us to know them with greater patience and to give 
the guidance they need. Where we have caused hurt, 
give us humility to take responsibility and courage to 
change. Help us recognise when we need support and 
lead us towards wise people who can help. Teach us to 
live the faith we speak about, to listen with care and to 
act when protection is needed. Guide our children as 
they grow in understanding and responsibility. May our 
homes hold room for truth, joy, forgiveness and a love 
that is expressed in the way we treat one another. In 
Jesus' name, Amen.
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Further help

Finding Support and 
Returning to Scripture
Use the linked resources below when you need more 
information or someone appropriate to help. These 
services are based in the UK. Readers elsewhere can 
seek equivalent local health, child protection and family 
support services. If anyone is in immediate danger, 
contact local emergency services; do not wait for a 
routine enquiry to receive a reply.

NHS advice for parents offers information about 
supporting children's mental health and finding further 
help. Where a child's distress persists, becomes more 
intense or affects everyday life, speak with an 
appropriate health professional. You do not need to 
identify a diagnosis before asking for advice.

NHS guidance on children and bereavement discusses 
supporting a child after someone has died and points to 
specialist organisations. A bereavement service can help 
you consider what the child understands and the support 
your family may need.

NSPCC advice for families covers child safety, online life 
and difficult family circumstances. Seek appropriate 
safeguarding help promptly if you are worried that a 
child is being harmed. Prayer and pastoral support can 
accompany that action.

The CEOP Safety Centre provides a route for reporting 
concerns about online sexual abuse or grooming of a 
child. For bullying or other online concerns, use the 
appropriate school, platform, support service or police 
route for the circumstances.

https://www.ceop.police.uk/Safety-Centre/
https://www.nspcc.org.uk/advice-for-families/
https://www.nhs.uk/mental-health/children-and-young-adults/advice-for-parents/children-and-bereavement/
https://www.nhs.uk/mental-health/children-and-young-adults/advice-for-parents/
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Childline offers children and young people a way to seek 
advice and speak with a counsellor about a worry. A child 
can call 0800 1111 or use the support options described 
on its website.

Scripture references by chapter

The passages discussed throughout this book are listed 
below so that you can return to them in your Bible. Read 
the surrounding passage as well as the verse named. The 
discussions in the book paraphrase Scripture and apply 
its teaching to family life; they do not reproduce a 
particular translation.

Introduction: Psalm 127:3; James 1:5.

Chapter 1: Genesis 1:26 and 27; Mark 10:13 to 16.

Chapter 2: Ephesians 6:1 to 4; Deuteronomy 6:6 and 7.

Chapter 3: James 1:19 and 20; Proverbs 18:13.

Chapter 4: Hebrews 12:10 and 11; Luke 19:8; Galatians 
6:1.

Chapter 5: Psalm 56:3 and 4; John 11:33 to 36.

Chapter 6: Proverbs 2:1 to 6; James 3:17.

Chapter 7: Romans 12:2; Proverbs 13:20.

Chapter 8: Deuteronomy 6:4 to 9; James 1:22 to 25; Luke 
19:1 to 10; Galatians 5:22 and 23.

Chapter 9: Ecclesiastes 3:1; Romans 12:18; James 1:5.

Chapter 10: Luke 2:46 to 52.

https://www.childline.org.uk/
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About FellowshipOneGlobal

FellowshipOneGlobal offers Christian fellowship and 
resources that connect biblical teaching with everyday 
life. This ebook is offered freely to encourage parents 
and carers. Visit FellowshipOneGlobal to explore its 
other resources on faith, family and daily living.

https://fellowshiponeglobal.com/
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